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Foreword

By Joann Sebastian Morris

Sault Ste. Marie Chippewa

Special Assistant for Education

Office of the Assistant Secretary, Bureau of Indian Affairs
Washington, DC

Indian education in this country has undergone great changes in the last 30 years. 1 vividly
recall the college sit-ins, the Indian Power movement, and the general resurgence of pride
in Indian identity, all of which influenced the Indian education movement. In the late [960s
American Indian people said, “Enough. We know theres another way, a better way, our way.’
And the Indian social, political, and educational environment has not been the same since.

Classrooms across America at all levels slowly began changing as Indian people drafted
wholly new course outlines, critiqued outdated and stereotype-laden textbooks, and com-
piled bibliographies of works by Indian authors and other writers who offer our perspective
of history. We gave careful consideration to how we wanted and needed our life story told
and began developing our own classroom materials to tell it that way, Our goal has always
been to be included in the curriculum in a natural (ideally daily) way, depicting us honestly,
neither romantically nor savagely, and in contemporary, not only historical, settings.

Great debates were held about the definition of Indian education. Were we content with the
standard, Anglicized education of Indian children with only a few surface changes made to
the curriculum? Or did we mean “true” Indian education—the education ot Indian children
by Indian people using Indian curriculum, materials, and languages?

In 1972, the Indian Education Act was passed, which recognized the systemic ills in education
as detailed in 1969 by Senator Robert Ke. . nedy in his report Indian Education: National Tragedy,
National Challenge. New funds became available to tribes, Indian organizations, and institu-
tions including tribal colleges, Indian Centers, and other professional, national, and state
Indian organizations.

Myriad programs surfaced and evolved. Some programs offered tutoring for academic
achievement; some provided cultural enrichment activities; others were curriculum develop-
ment projects; and still others aided Native language preservation. Throughout the 1970s up
to the 19905, we've witnessed Indian education blossom as tribes and organizations piloted
one creative idea after another. | offer this brief overview toillustrate that there has been
much growth and several trends in Indian education in the last three decade. Topics or
activities once in vogue across Indian America for several years eventually gave way to other
foci. For example, as sample course outlines for Native Studies courses became more plentif ul
and easily shared and adapted, Native educators moved their attention to other unmet needs.

Just as one can chart trends in American cducation over time, so one can detail specific trends
in Indian education. Native educators have recognized these trends over the vears, but non-
Native educators are generally unaware of them. And, unfortunately, most of this later group
are unaware of the exemplary and exciting work accomplished and vhe successful projects
initiated in the arena of Indian education.

Many teachers working wich Indian youth still ask, "What can Idowith them ™ They are not
aware of current research in Indian education or of the promising practices refined over the
past decades. Particularly in rural arcas, teachers teel handicapped by a lack o knowledge,
culturally appropriate curriculum, and materials to utilize with Indian students. Thev don’t
kbnow with whom to network, what totry, or where to go to obtain resources.
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All educators of Indian students, whether Indian or non-Indian, will find a wealth of infor-
mation to assist them in the pages of this monograph. In the last rive to ten vears, various
organizations and federal agencies sought out and gave recognition to projects of merit and
exemplary practices initiated with Indian student populations. Some of these programs,
projects, and practices are still operational, whether or not they continue to receive funding
from an outside source. Others are no longer in existence. Nonetheless, all serve as ideas that
can be tried elsewhere; they remain inspirations to others—educators, parents, administraters,
and community members.

For educators searching for ideas to try with Indian students, this handbook wili serve vou
well, Select a goal or objective that matches one of vour own then read about other examples
of best practice. Adapt the idea and expand on the idea. You now have a starting point.

For those feeling isolated or unsure of themselves, use the guide and be reassured that others
tried these ideas and succeeded, some in extremely isolated regions of the countrv. Take heart
and give the ideas a trv.

It one were to read the project summuaries in one setting, one would begin to get asense of the
history of, and trends in, Indian education. One would recognize the value placed on build-
ing self-esteem and resiliency via cultural awareness activities and language preservation.
One would recognize a recent shift to mathematics and science projects, mirroring that
academic shift nationwide.

Welcome tothe world of exemplary practices in Indian education. Please accept this opportu-
nitv toexplore, experiment, and expand vour knowiedge base. Indian communities nation-
wide applaud vour active participation in the extension of that knowledge base for current
and future generations of American Indian students,

Mav, 1995

Note:

Throughout this text various terms refer to the people served. Native Ameri-
can refers to all indigenous peoples of US. territories, including Alaska Natives
and Pacific Islanders. The majority of American Indian people call themselves

Indian or American Indian. Specific tribal names appear whenever possible.

. 8
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Introduction

In the summiary of the papers entitled Indian Nations at Risk: Listening to the People, 1992,
Stuart Tonemah, Director of American Indian Research and Development, Inc., discusses
the relatively small numbers of Native students participating in gifted programs. He states, "As
aresult, observers have a limited understanding of what could be.” Teachers and school
administrators todav face children coming to school with more diverse and complex needs
than ever before. Educational institutions often lack the personnel and funding to meet
these needs. As a result, we sometimes come to expect less and give up dreaming about "what
could be.” While the dearth of Native studentsin gifted and talented programs is a serious
issue, there are wonderful programs addressing a variety of needs of American Indianand
Alaska Native students, Qur purpose in this monograph is to offer numerous visions of "what
could be”

Promisin., programs are all around us and some have sprung up in spite of difficult circum-
stances. What many have inncommon is a "grass-roots approach.” They begin with a group of
community members—trom teachers and school of ficials vo T2ative elders and other tribal
authorities—whoagree to work as a team. Thev determine their goals and devise a strategy to
obtain them. Finallv, they keep track of etforts, achievements, and setbacks to redirect their
steps throughout the process,

There are manyv agencies and orcanizations that seek out exemplary programs in American
Indian and Alaska Native education and formally recognize some each vear. The Bureau oy
Indian Affairs published Outstanding School Programs in 1993, The Office of Indian Education,
in the Department of Education, annually publishes Showcase Projects. The Native American
Scholarship Foundation compiled its first edition of Exemplary Programs in ndian Education in
1993, In addition, other organizations that highlight programs serving all communities (for
example, the National Diffusion Network and the Blue Ribbon Schools) have selected some
programs specific to Native American commurnuties.

Programis included here were previously validated and heralded by these agencies and organi-
zations, In 1994, over 95 programs were reviewed for inclusion in this monograph, and selec-
tion was no easy task. All were innovative and worthwhile. As a starting point, every program
was reviewed for the goals and objectives as set forth by the school and community. They
were then coded according to the ten Natonal Education Goals for American Indians and Alaska
Nutives, as found in the Indian Nationsat Risk report. Since that time, the Bureau of Indian
Affairs has developed ten goals entitled Indian America: Goals 2000, which take into consider-
ation the original ten from the Indian Nationsat Risk report, while also reflecting the eight
Nationat Education Goals. These various goals are listed in a separate section. [t is no surprise
that the needs and goals determined by each school and community closely relate to one or
more of these broad National Goals,

Various agencies and organizations that seek out exemplary programs in Native communities
are listed in the appendix, Criteria for selection and contact intformation are given in the
hope that readers will seek out more information on the numerous programs, previous and
new, available for review. We hope that vou witl find these programs inspirational and en-
courage vou to contact theny as vou create vour own programs, The needs of vour commu
nitvand children will drive vour goals, Others cany of fer advice based on their experience. and
the encouragement that voustrive for "what could be”

o ; g Vii
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Adult Education Program
Denver Indian Center, Inc.

Program Goals:

The focus of the Adult Education Program
(AEP) is to provide the means for students to
acquire competency-based education
through the practice of six educational
guidelines:

) toprovide adult basic education
instruction in math computation,
language, and literacy development
for adult students;

J) toprovide adults an opportunity to
continte their education through
the secondary school level and to

Program Name :
Adult Education Program Denver
Indian Center, Inc.

Contact Name:
Lynda Nuttall, Director, Adult
Education Center

Address:
4450 Morrison Road
Denver, CO 80219

Phone Number:
(303) 937-10053

Fax Number:
(303) 936-2699

Program Recognition:

190‘3’§xemplary Prgggrams in
Indian Education, Native
American Scholarship
Foundation

1994, 1995 Showcase Project,
Office of Indian Education, U'S.
Department of Educaticn

3EST COPY AVAILABLI

obtain a General Educational D
ploma (GED);

3) to provide a mentorship program
that supports the stud-ntsin their
endeavors to continue education
bevond the classtoon;

4) toimplementa program aimed at
improving the skills necessary to
funcrion eftectively in urban
sertings

3} to provide a computer literacy
component that is comprised of
Lite-stvle Improvement and GED
support: and

O} to provide a family literacy pro
gram that empowers tamilies to
take an active rote in their
children™ education,

National Education Goals
for American Indians and
Alaska Natives:

Goal 8 (Adult Education and Lifetong
Learning)-By the Year 2000 every native
adult will have the opportunitcy to be
literate and to obtain the necessary aca:
demic, vocational, and technical skills and
knowledee needed to gain meaningful
emplovment and toexercise the rights and
responsibifities ot tribal and national
citizenship.

Demographics:

Ava part of the Denver Indian Center, Inc.
the Adule Education Program servesa
diverse group of people, including American
Indians who have moved to the Der verarea
tora variety of reasons, The majority of
tribes represented among the approximately
18,200 American Indians residing in the
SCVEN COUNTY service area are Southwest,

11
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Northern, and Southern Plains. The Adult
Education Program is open toall people in
need of educational services whoare 16 year
old or older. The program is provided free
and with no other eligibility requirements.
The program also serves other populations:
African Americans, Hispanics, Asians, and
Caucasians, The targeted population ftor this
project is families of low socioeconomic
status at varving stages of their educational
process within the Denver Metropolitan
area.

The Adult Education Program program at
the Denver Indian Center is presently the
only program in Colorado that has been
specifically designed to meet the educational
needs of urban American Indian adult
students who are in transition from the
reservation. The program plavsa pivotal role
in providing educational opportunities
oftering mentorship, family and computer
literacy, Indianuity, American arts and crafts,
healthy alternatives, and peer support
desiened to meet the needs of individualsin
transition,

Three component services—preschool classes,
in-house instruction, and parent cduca-
rion-are independently successtul in that
thev each meet an isolated need ot parents
and children. To promote independence and
self-motivated learning in children and
parents, the three components were torged
intoa process model. These complimentary
services work together tosupport the devel-
opment of an early foundation and en-
hancement of a positive parent and child
partnership, The project is based on the idea
of nurturing partnerships beeween parents
and children in education, with a focus on
the whole child in hisor her cultaral home
and school environment.

Program Components:

The AEP provides daily instruction on an
open entry and open exit basis Program
services, provided tree, are available without
elicibility criteria tor all interested students,
The program accommodates difterent stages
of educational crowth. Instructors take the
time toensure that all individualized
cducational plans are appropriate tor cach
tudent, Caltarally based and recular
classroom muaterials are used torinstruction,

The initial phase of the projectinterviews,
tests, and assesses the students to ascertain
their appropriate grade level. Next, the
teachers develop a student curriculum plan
that addresses the needs of the studernts and
initiates two file folders on each student.
The students first file identifies needs, goals.
objectives, and appropriate curriculum, The
second file is the teachersand contains
enroliment forms, tests, documentation of
completed assignments, writing samples,
and personal notes, The practices of empow-
ering children and families through a
structured educational process and building
a positive self-concept are strong aspects of
the program.

The Adult Education Program provides
computer literacy through instruction and
computer program tutorials. A computer
teacher works individually and on a group
basi~ with those students interested in
learning computers, Programs consist of the
Dippy Speaking Program, WordPertect.
Lotus 123, Microsoft Works, GED 2000, Skills
Bank, Reading and Math, and Mavis Beacon
tvping tutorial. Use of the computers is
decided on ar individual basis, and comput-
ers are available for use during classroom
hours, and Monday and Wednesday nights,
3:00-8:30ev Worksheets and tests assist the
studentsin learning the various computer
pPrograms.

The Family Literacy Program focuses on the
importance of modeling reading behaviors
and activities and setting a pattern of read-
ing behaviors as well as encourages and
enables che tamily to participate in the
cducational process. The program supports
families cultural perspectives by integrating
their cultare intoa litelong learning
gnvironment,

Native American Context:

Due to the substantial social and cultural
ditferences between urhan and reservation
lite, manv students encounter ditficulties
that can be reduced or eliminated. This
program involves and provides students
with mini classes, workshops, selt directed
packets, and events that address tive major
skill areas leadership, commumnit v resotrees,
cultaral awareness, computer literacy, and
tamily titeracy.

12
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Workshops have been given for the staff of
the Adult Education Program in network-
ing, communication, and fund-raising. The
tutors have attended workshops on literacy,
Adult Basic Education (ABE) and GEID)
education, volunteer recruitment and
management, and on other educational
organizations. The Director has given work-
shops to staff on writing, cultural awareness
and sensitivity, and on the Language Experi-
ence Approach.

Training is provided for volunteers inter-
ested in tutoring for the Adult Education
Program. The training consists of reading,
writing, and math skills; an overview of the
Denver Indian Center and the Adult Educa-
tion Program; and an introduction to Native
American Culture, Volunteers are also made
familiar with the materials available.

The most effective component of this
project is the professional and culturally
sensitive environment that allows students
to feel comfortable with their surroundings.
Additionally, the use of culturally appropri-
ate material and methods have provided a
great boost in goal artainment,

Results/Documentation:

In 1995, the Adule Education Program was
evaluated by a Stare Team from the Colorado
Department of Education (CDE) through
their PEER evaluation, This is a three-vear

program review reguired for all Adult
Education programs funded by the CDE as a
model program for Family Literacy. The
Colorado Department of Education stated
that the program was outstanding in that it
far exceeded the standards of excellence set
by the state office.

In addition, the program has been recog-
nized by the Association for Community
Based Education, located in Washington,
D.C. in the area of documentation and
evaluation.
The Adult Education Program uses the
following indicators to measure project
success:

)  Test of Adult Basic Education (TABE),

2} writing samples,

3) attendance,

4} pre-GED testy,

3) students needs assessment (educa-
tional and personal),

O) student files,

7) student correspondence, and

8) documentation of voal accom-
plishmoent.

13
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Alamo Navajo Community
School

Program Goals:

The primary goals of the program are as

tollows:

b

to increase English oral language
development among studentsin

orades K-12,

to provide a clear awareness of the

Broadeast Arts, and

to provide Alamo Navajo students
with instruction in Radio Journal-

sty and Broadcasting.

Program Name:
Alamo Navajo Community
Radio Station Program

Contact Name:
Roan Bateman, Principal

School Name:
Alamo Navajo Community
School

Address:
PO, Box 907
Magdalena, NM 87825

Phone Number:
(505) 854-2635

Fax Number:
(505) 854-2545

Program Recogpnition:

1993 Qutstanding Schools
Program, Bureau of Indian
Affairs

1

National Education Goal
for American Indians and

Alaska Natives:

GOAL 3 (Literacv)-By the vear 2000 all
Native children in school will be titerate in
the tanguage skills appropriate for their
individual levels of development. They will
be competent in “heir English oral, reading,
listening, and writing skills.

Demographics:

The Alamo Navajo Community School is
focated directly north of the Galinas Moun-
tains on the Alamo Navajo Reservation, on
63,000 acres of land which is geographicallv
separated and isolated from the main Navajo
Indian Reservation, approximately 140 miles
southwest of Alt uquergue, New Mexico,
The primarv source of precious water is
located at "Alamo Springs,” five miles from
the school and 32 miles north of Magdalena,
New Mexico.

Education for Alamo Navajo residents began
with a Bureau of Indian Atfairs Day School
on the reservation, This was followed bva
Rureau of Indian Affairs Boarding Schoot
with dormitories in Magdalena, New Mexico,
and finallvin 1979, a K-8 elementary school
on the reservation housed in portable
classroomis, In 1982, Alamo was permitted by
the Burean of Indian Attairs (BEA) to expand
intea K-12 school, vet it wasstill hotsed in
pot.able classrooms, Finally, in {980 a beauti
rul new K12 facility wis dedicated and the
new Alamo Navajo Community School
opened its doorstor the first timee,

Fhe Alamoe Navajio Community School is
presentlyva BEA Grant School which serves
anproximately 350 students ingrades K12
Thirty one certitied teachersand sixteen
teacher aides are emploved at the school,
The Alamo Navajo Community Sehool

5 ~5T COPY AVAILAEL




Board is comprised of seven members of the
community, and 13 parents serve on the
Parent Advisory Committee.

Program Components:

The Broadcast Arts Instructor, Ms. Diane
Allen, designed a vearlong "Broadeast Com-
munications Curriculum” that includes
three major areas:

1) local production,
) performance rechnigques,and
3)  local presentation.

All 3 reachers emploved at Alamo Navajo
Community School are involved in the
program as members of the "Communica-
tion Arts Team of Instructors” Viathe
Alamo Language Arts Mastery Learning
Program, the following skills are emphasized:

1) oral and written sentence patterns,
)} communication,

3) ardiculation,

4 expression of language, and

3) social interaction skills,

The local radio station, KABR (pronounced
“K-Bear”) turns into a radio lab on Tuesdavs
and Thursdavs, when both grade school and
high school students rake part in the lab.
Theyv are taught how to run equipment,
produce programs, and speak on the uir.
Since all students at Alamo Navajo Commu
nity School are instructed in English, the
opportunity to speak on the air gives them
motivation tospeak English. The students
alsoare encouraged to develop programsin
the Navajo language, which also helps them
develop literacy in their own language.
Students as voung as five vears old write and
produce public service announcements on
issties that impact their community, includ
ing drinking and driving, keeping the
Navajo Reservation clean, being proua to be
a Navajo, staving in school, doing ones
homework, and listening to oneselders,

Native American Context:
The Alamo Navajo Community Radio
Station Program began in 1988 under the
direction of Mr. Marcel Kerkmans, the
Executive Director of the Alamo School
Board, Inc. This program was made possible
due to the foresight of the Alamo Navajo
School Board, Inc., which built the commu-
nity radio station KBAR, 1500 AM. in 1983,
Located directly across the street from the
Alamo Navajo Community School, Radio
Station KABR now provides a unique
opportunity for the development of educa-
tional programs designed to develop bettrer
English speaking skills, writing creativity,
elf-confidence, and self-esteem among all
350 Navajo students in grades K-12. Funded
initially in 1989 by a discretionary grant
from the Office of Indian Education, US.
Department of Education, asa "Communi-
cation Arts Enrichment Project.” the Alamo
Navijo Community Radio Station Program
is one of the most popular and innovative
programs located within the Navajo nat ion.

Results/Documentation:

A quarterly assessment instrument is uti-
lized to track the level of individual student
progress in each of the major areas of the
Broadeast Communications Curriculum.
Students write original stories for the radio,
practice their verbal skills by reading stories
written for broadeast, then perforn them
live on Radio Station KABR.

The major benefits to students participating
in the program include:

) the development of better Enelish
~[\L‘zlkin§l skills,

Y the developrnent of better Enelish
writing creativity,

3) the development of self-contidence
and selt-esteem, and

4 theincrease in student adtendance
from S0% to 93% through partic
pation in the progran,
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American Indian Teacher

Training Program

Proaram Goals:

The Indian Nations At Risk: An Educational
Strategy for Action, (991, states, “Schools must
provide enriching curricula and assistance
that encourage students’ personal best in
academic, physical, social, cultural. psycho-
logical, and spiritual development. Parents,
elders, and community leaders must become
involved in their children’s education in
partnership with school officials and educa-
tors. They must participate in setting high

Program Name:
American Indian Teacher
Training Prcgram

Contact Name:
Stuart A. Tonemabh,
Project Director

School Name:

Oklahoma City University,
Oklahoma; American Indian
Teacher Training Program by
American Indian Research and
Development, Inc.

Address:

2424 Springer Drive

Suite 200

Norman, Oklahoma 73069

Phone Number:
(405) 364-0656

Fax Number:
(495) 364-5404

Program Recognition:

1993 Showcase Project, Office of
Indian Education, US.
Department of Education

expectations for students, influencing the
curriculum, monitoring student progress,
and evaluating programs.”

More recently, Callahan and Mcintire in
ldentifving Outstanding Talent in American
Indizon and Alaska Native Students, 1994, state,
“the under-representation of American
Indian and Alaska Native (Al/ AN) students
in programs for gifted students is appaliing
and must be addressed if educators and
policymakers are truly committed to the
tenet that each and every child of all eco-
nomic and cultural backgrounds should
have the opportunity to achieve to his or her
full potential. Studies of Al/AN students
usually emphasize remediation rather than
development of talent. Whether the deci-
sion is made not to offer programs for
talented students in school serving Al/ AN
children because of a belief that such pro-
grams are not needed or because funds are
not available, the result is inequity of oppor-
tuniey.”

The first phase of the American Indian
Teacher Training Programi (AITTP) project
began on July 1, 1989 and ended on June 30,
1992, During this initial phase, 29 out of 30
enrolled students successfully completed
their course of study. Inherent in the success
rate of 97% 1s the premise of need upon
which the project is built and the need for
Indian educators whoare trained in gifted
and talented education. The project is
unique in that it is the onlv one in the
nation designed to train Indian participants
to become gifted and talented teachers and
to help increase the number of qualified and
certitied Indian teachers available for the
gifted and talented programs throughout
the countrv. Thus, Indian children will
ultimatelv receive the benefits of being
recognized for having the potential tor
gifted and talented recognition, and hope
fullv to become leaders for their tribes in the
future.
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Stuart Tonemah, director of American
Indian Research and Development states,
“public school eftorts to educate Native
American students still focus on remedial
efforts. Qur aim is to begin to reorient
educators to a model of potential rather
than deficiency.”

National Education Goal
for American Indians and

Alaska Natives:

GOAL 6 (High-Qualitv Native and non-
Native School Personnel)-By the year 2000
the number of Native educators will double,
and the colleges and universities that train
the nations teachers will develop a curricu-
lum that prepares teachers to work effec-
tively with the varietv of cultures, including
the Native cultures, that are served by
schools,

Demographics:

The AITTP is a Masters in Education degree
(M.Ed)) program with an emphasis on Indian
gifted education. The program is sponsored
by American Indian Research and Develop-
ment, Inc., of Norman, Oklahoma and
Qklahoma City University. In 1992, the
AITTP was selected as a Title V' Indian
Education Act Showcase Project. The pro-
gram was funded for three vears beginning
in 1989 and has graduated 28 (19 females and
nine males) Native American teachers and
teachers of Indian students. Selected schol-
ars were recruited from throughout the
Indian navions representing 13 states and 30
tribes. Their career choices following gradua-
tion ranged trom classroom teacher to gifted
and talented program coordinator in public,
Bureau of Indian Affairs, or tribally con-
trolled schools, to state coordinator of
Indian education (Oklahoma).

In 1992, American Indian Rescarch and
Development (AIRD), Inc, was again autho
rized under the Indian Education Act to
offera Masters in Education degree with
cmphasisin Indian gitted education. A
second three vear grant was awarded to the
AIRD, Inc., and this has added 19 more
participantstor a total of 47, with an addi
tional ten more tora total ot 37 over the six
vears. The project design issimilar to the firg
in that cach vear ten participants are s¢

o
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lected from throughout the country to be
futl-time students at Oklahoma City Uni-
versity, a private institution that is endorsed
for certification by the state ot Qklahcmna,
and is recognized regionally and nationally
in gifted education. A 36 credit hour M.Ed.
course of study, full tuition, a living sripend
and a dependent stipend are provided to
selected scholars.

Program Components:

For a program of 30 credit hour M.Ed. cotirse
of study, the program provides full tuition,
books and materials, some fees, and stiperids
for participants and their dependents. The
AITTP sponsors all paid travel to selected
conferences and workshops. The Gifted and
Talented awareness component allows the
sharing of gifted concepts that are reflective
of the Indian communiry.

Native American Context:

The American Indian Teacher Training
Program attributes its success to a nation-
wide recruitment and selection of Native
American or non-Native American teachers
of Indian children. Applicants must demon-
strate commitment to Indian education, a
desire to obtain a masters degree, and intent
to continue to teach Indian children and
gifted Indian children. Selected applicants
who explicitly exhibit high potential and
with past accomplishments reflect their
commitment in those areas are sought.

The program utilizes Indian staff as instruc-
tors each semester and incorporates Indian
guest lecturers. Various methods of instruc-
tion include networking, cooperative study
groups, in-depth common topical discus-
sions, sharing of Indian education experi-
ences, and interdependence and commensu-
ration on similar problems. This provides
cach "nested program” student a support
mechanism that allows each te progress and
succeed. Courses in Indian education,
including seminars, provide a forum in
which students express concurring and
contrasting theories and values or perspec:
tives of Indian education based on their
personal experience. This dvnamic interae
tion empowers students and favs the
aroundwork tor future application of
theorv to practice in teaching Indian gitted
children. In order to put theory into prac

18 9
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tice, students are required to conduct program, passed the National Teachers
inservice training for an audience of Indian Examination (NTE), and are now success-
parents or educators of Indian children. fully emploved in schools attended by

Native American children.

Results Documentation. The following pages depict the general
It is anticipated the AITTP will graduate 58 d"““‘%m(l;“‘c’" of P"“'(f)i;‘lp'«““\ during the
out of 60 students with master’s degrees, Of vears 1989 through 1994

60 enrolled students, 38 have completed the

Graduates by Year

%
A\

1989-1990

1990-1991

1991-1992

1992-1993

1993-1994

1994-1995

5 10
Number of Students

10 19




Participants (1990-1995)

Male

Female

5 10 15 20 25 30 35
Number of Students

Undergraduate Degree %\

p) 10 15 20 25 30
Number of Students

20
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Cass Lake-Bena Indian
Education Program

Program Goals:

The program was founded in 1972 to provide
tor the needs of Indian students attending
district schools. Tt focuses on dropoat pre-
vention and an Qjibwe language and cul-

Program Name:

Cass Lake-Bena Indian Education
Program

Contact Name:
Tim Urban

School Name:

Cass Lake-Bena Indian Education
Program

Address:
Route 3, Box 699
Cass Lak . MN 56633

Phone Number:
(218) 335-2213

Fax Number:
(218) 335-7649

Program Recognition:
1987 Excellence in Education
Equity Award, Minnesota
Department of Education

1990 Showcase Project, Qffice of
Indian Education, US,
Department of
Education

1990 Recognition of
Excellence

1942 Excellence in Education
Award, Native American
Scholarship Fund

1993 Exemiplary Procramsin
Indian Education, Native
American Scholarship
Foundation

ture program. However, it provides manv
supplemental services and programs tor
Indian students including counseling,
mentoring classes, and recreational activities.
It is important to note that novne compo-
nent functions by itself: rather, all are
cooperative eftorts. The program conducts
an annual needs assessment to ascertain the
relevant needs to be addressed.

National Education Goal
for American Indians and
Alaska Natives:

GOAL 3 (High School Graduation)-By the
vear 2000 all Native students capable of
completing hich school will eraduate. Thev
will demonstrate civie, social, creative, and
critical thinking <kills necessary tor ethical,
moral, and responsible citizenship in mod
ern tribal, national, and world societies,

Demographics:

The Cass Lake-Bena School District =115
located within the boundaries of the Leech
Lake Indian Reservation, 20 miles east of
Bemidiji, Minnesota. The present student
enrollment in grades Pre K-12 iscomprised of
OS% Qjibwe students from the reservation,
Total school enrollment is approximately
SO0 students Unemploviment in the region
i 3% Manv students come from broken
homes and social problems abound,

Program Components:

The CassTake Bena Indian Education
Procram provides the totlowing procrams
and services

I one to oneand groap counseling,

D tutorial assistance,
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3) parental costassistance,

4 medicaland dental transportation,
3)  Indianclub,

6)  quarterly newsletter,

) referral services,

8)  home-school liaison services,

9)  recognition and incentive activities,
10)  Ojibwe culture activities,

I chemical dependency resource
library,

12) student mentor program,
13)  post-secondary preparation services,

14 Qjibwe language and culture in-
struction,

13) Native American and Qjibwe culture
and history instruction,

16)  technical assistance tor teachersand
administration,

I7)  drug prevention and awareness
curriculum,

18) attendance monitoring progran, and

19y drum and dance group.

Native American Context:
The 14-member Cass Lake-Bena Local Indian
Education Committee (LIEC) servesas the
advisory board for all programs. The com-

mittee consists of nine parent or guardians,
two teachers, one counselor, and two stu-
dents. The LIEC works cooperatively with
leaders of the Indian Education Program to
design need assessments, develop goals, and
conduct nrogram evaluation. The Indian
Education Program is recognized asan
integral component of the Cass Lake-Bena
School Systemn. The close, ongoing partner-
ship among the Indian Education Program
staff, LIEC members, the local school board,
and district teachers and administrators
allows for the successful district-wide
integration of project services and programs.
Many programs are supplemented by dis-
trict funds and provide services toall stu-
dents, thereby eliminating segregation and
promoting racial harmony.

The Ojibwe Language and Culture program
targets all students in grades K-9. Native
American language, culture, and history
classes are offered as electives toall students
in erades 10-12. These can be applicd roward
required graduation credit.

In 1994-1003, students have the following
Indian Studies classes to choose fron:
Qjibwe History, Contemporary indians in
Minnesota, Eastern Tribes of North America,
Qjibwe Language and Culture, Western
Tribes of North America, Native American
History, and Qjibwe Literature

Results/Documentation:
The program currently reflects a significant
fluctuation in the student dropout rate,
which is now at 31.7% for Indian studentsin
the district. In 1983, the dropout rate was
6GO%. In 1990, over 80% of the Indian stu-
dents graduated. The chart on the next page
shows vearlv changes.,
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Dropout Rate

1982-1983
1983-1984
1984-1985
1985-1986
1986-1987
1987-1988
1988-1989
1989-1990
1990-1991
1991-1992
1992-1993

[1903-1994

I 20 30 40 50 60
Percentage of Students

*Note The calcudation of dvopout rate zmrm]»h\iu Phooadkowthe Hwnull_\mmll doth
arade class For evample, mm[u\w!m 32 were ndion stedents, those 33300 lents v ] b
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Cherokee Nation of Oklahoma
Adult Education Program

Program Goals:

Cherokee teachers use a combination of
commercial and original materials devised
bv the project in providing instruction in
rural Cherokee communities. Transporta-
tion, child care, eveglasses, hearing aides,
referrals, courseling, higher education
assistance att.rcompletion of GED. and
other suppo:tservices are provided. In
addition ro ABE and GED) instruction, mini-
units on Cherokee literacy (reading and
writing the Cherokee svllabary invented by
Sequovah), tribal history, basket weaving,
beading, voter registration, and other topical

Program Name:
Cherokee Nation of Oklahoma
Adult Education Program

Contact Name:
Victor Vance,
Program Manager

School Name:

Cherokee Nation of
Oklahoma Adult Education
Program

Address:
PO. Box 948
Tahlequah, OK 74465

Phone Number:
(918) 458-0484

Fax Number:
(918) 458-0484

Program Recogpnition:

1990 Showcase Project, Oftice of
Indian Education, US.
Department of Education
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conceerns are presented throughout the vear
todevelop good Cherokee tribal citizenship
and maintain high stcudent motivation.

National Education Goal
for American Indians and

Alaska Natives:

GOAL 8(Adult Education and Lifelong
Laarning)-By the vear 2000 every Native
adult will have the opportunity to be
literate and to obtain the nece sary aca-
demic, vocational, and technical skills and
knowledge needed to gain meaningf ul
emplovment, and toexercise the rights and
responsibilities of tribal and natienal citi-
zenship,

Demographics:

The Cherokee Nation of Qklahoma operates
anopen entry and exit program of individu-
alized instruction for ABF and GED within
the [4-county area of tribal jurisdiction.
During the 1993-1994 project vear, the
project served 298 students: 202 females
(70%) and 96 males (30%). The average age of
the adult student was 295 vears. The average
arade level attained by the graduates in
public school was evivalent 1o 9.7,

Program Components:

The project works because it is learner rather
than teacher-centered. Adult students
attend voluntarilv and on their own time.
Tvpicallv. adult education students provide
a practical evaluation of the program by
voting” with their feet If instruction is
good and meers articulated needs, stidents
participate, It it does not students Teave,

[Cis the whole effect o the program rather
than individual parts which make it effec
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tive. The factors that are original to the
project are the student assessent and
record-keeping system and the staff devel-
opment component.

The diagnostic and record-keeping system is
comprised of original documents specialty
designed to meet the needs of Indian adult
learners. The skill sheets serve as a highly
detailed and individualized curriculum
guide prescribing precisely what is to be
raught and in what order. The guidance that
this system provides to teachers is reassuring
and allows viluable teacher time to be used
in actual student contact rather than in
lesson planning.

Following diagnostics, the instructor places
an “e”" for “entry level” in the columnar space
adjacent to the skill for each skill which the
student already knows. This sheet is re-
viewed with the student. At a glance, it is
casy to see which skills will be studied next.
Asastudent begins working on a new skill,
the instructor places the beginning date in
the "Begin” column. When the skill is mas-
tered, the instructor places the date of
mastery in the “End” column.

Asstudents near the level at which GED s
taken, the instructor supplies a practice test
corretated with the GED exam tosee it the
student can pass the battery. The student
can go to the testing center with near
complete assurance that he or she can pass
the tests. This assurance alleviates test
anxiety.

A graduation and awards ceremony is held
at the end of the program to hand out
certiticates to GED graduates and recognize
other student achievement. The adult
students receive invitations to mail to
triends and family and participate in the
planning ot the ceremonies,

Ihe statt development, teaching methodol
ogv,and record Keeping svstem are elements
which are both unigue and highlveffective.
Teachers receive preservice training on the
pavehological needs of Indian adultsas they
relate to classroom instruction. For example,
the trainer will discuss the fear of tailure
that is present in many adult education
students who mav have dropped oucof
whool due roTow academic pertormaonee.

The need for instant success and adult
autonomy are general, but the Indian values
that deemphasize competitivenessare a
specific Indian extension. Methodology is
designed around holistic learning with an
emphasis on cognitive processing patterns of
Indian adutt learners. The record-keeping
system reinforees student motivation while
providing more thorough documentation
of student progress than is found in similar
Programs.

Native American Context:

The project is holistically designed to address
specific physiological, methodological,
cultural, and psychological needs of Indian
adults. The interweaving of specially de-
signed instructional methodology with
support services and other more intangible
effects result ina program in which the
“whole is greater than the parts” Theretore, it
is the combination rather than individual
elements which are effective.

Teachers survey communities to determine
needs for classes by visiting homes, tatking
with community leaders, attending commu-
nity events, and meeting wherever people
are gathered. Potential studentsare asked to
indicate their preferences for class hours,
times, place, and other details. The need for
support services, particularly transportation
and child care, are noted. When asite is
secured within the community, the teacher
arranges tor a haby-sitter and plans pick-ups.
Asstudentsenter the class, they take one
diagnostic ro get then placed inat least one
subject area right away.

Materials used are work -text-styvle in which
students mav write onand in the books. The
time of adult learners is respected. Thev are
not asked to waste time copying material.
The materials are selt-paced. Instructors
move from student to student clarifving,
checking answers, and explaining concepts
as necessary. When a student can consis
tently and quickivsupply correct answers
over a large number of practice exercises the
instructor may certity the particular skill
which has been mastered by the student on
the student’s master skills check sheet. The
date oty which the skl was mastered is
entered into the appropriate column.,
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Results/Documentation:

The documentation of skills oy a daily basis
allows the program to examine the speed
and efficiency with whi>h adult students
[earn. By comparing the number of skills
mastered with the sessions of attendance,
one may project with more assurance how
long it will rake for « student within a
particular age group to move through the
program. Moreover, a basis is provided for
comparison standards of effectiveness of
materials and of the instruction.

Examples of the student-centered approach
include the record-keeping system. Adult
students resent and fear long standardized
tests to the point that thev will be absent
when they know one is to be administered.
The diagnostics created by the program are
caretully designed to provide exact place-
ment of students into appropriate materials
upon entry into the program, but without
the anxiety and resentment engendered by
commercial tests.

The master skills checklists that are used to
document student progress allow students
to see how much thev already know when
thev enter. The process of certif ving skills
during each class session (as they are learned)
provides instant positive reinforcement on a
regular basis—unlike testing that occurs at
longer intervals. As students see the skills
matunt up on the sheets, they have a sense of
pride in their learning ability and control
over their learning process.

The project has demonstrated effectiveness
in anarea that has long been problematic for

20
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adult educators. In the vear prior toimple:
menting the diagnostics and master skills
checklists, less than one-third of the stu-
dentsin the project had post-test results,
Students resist the long post-testing and
pretesting which bas been needed in the
past to verify student progress, Their dislike
of standardized testing worked against the
program and prevented the collection of
accurate data on student progress. This issue
isonein which stipends are paid for atten-
dance (and attendance thereby cortrolled),

With the implementation of the new
record-keeping svstem, every increment
learned by a student is documented. The
skills sheets are thoroughlv sequenced and
can be correlated with arade levels it desired.

Inarecentsurvey of graduates, it was clear
that while entry into higher educat: »n and
training was important to adult students,
positive self-image was a consistent result of
program participation. The methodology,
which stresses appropriately small incre-
ments tor errorless discrimination, is ex-
tremely effective in creating positive learner
self-esteem and motivation, Thus, the
program is effective in the atfective domain
inareas which stimulate or retard learning,

During the 1993-1994 project vear, 30 stu-
dents received their GEDs. The average grade
entry level achieved by the 235 scudents
who took the TABE was equivalent to 8.3, A
total of 9,708 units of service were delivered.
including transportation, home visits, and
child-care referrals.
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Choctaw After-5chool
Program

Program Goals:

Historically, educational and economic
isolation have caused high unemployment.
low educational attainment, and a high
instance of health and social problems
among the Choctaw population. Although
recent economic and community develop-
ment has created significant improvement,
problems of high school dropout, poor
academic achievement, substance abuse,
teen pregnancy, diabetes, and other health-
related problems persist among the Choctaw
vouth. For these reasons, the Choctraw
Department of Education has implemented
a program of after-school activities four davs
aweek that are open to all Choctaw students
in grades K-S,

Program Name:
Choctaw After-School Program

Contact Name:
Mattie Mae Brown, Director

School Name:
Choctaw After-School Program

Address:
P Q. Box 6010
Philadelphia, MS 39350

Phone Number:
(601 656-525]

Fax Number:
(601) 656-7077

Program Recognition:

1993 Qutstanding Schools Program,
Bureau of Indian Education, US,
Department of Education
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The primary goals of this program are as
tollows:

) todemonstrate a decrease in the
incidence and prevalence of drug
and alcohol use among Choctaw
vouth and

J) toincrease the resiliency and protee-
tive tactors within high-risk vouth,
their families, and communities,
thereby reducing risk factors associ-
ated with the use of alcohol and
other gatewav drues,

These goals are to be reached through
activities that have been planned to insure
quality developmental and risk reduction
activities, rather than merely "warchousing”
children,

National Education Goal
for American Indians and

Alaska Natives:

GOAL 7 (Safe and Alcohol-Free and Drug-
Free Schools)-By the vear 2000 every school
responsible for educating Native students
will be free of alcohol and drues and will
provide sate facilities and an environment
conductive tolearning,

Demographics:

The Choctaw Indian Reservation is located
in erst-central Mississippi. The Choctaw
school svstem was established in 1920 by the
Bureau of Indian Atairsin seven Choctaw
commiutnities including

1) Dowvue Chitto,
2y Choctaw Central Middle School,

) Conchatra,
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4} Pearl River,

3 Red Water,

o) Standine Pine,and
7 Tucker

Constructed in 1963, Choctaw Central High
School remained a Bureau of Indian Afrairs
operated school until Julv 11990, when it
became a Bureau of Indian Artairs Contract
«chool. One vear earlier, on July L1959 the
new Choctaw Department of Education had
been established under the outstanding
leadership of Mr Phillip Martin, Chiet of the
3,000 member Mississippi Band of Choctaw
Indians. Over Q0% of tribal members are
Choctaw, and over 93% of Choctaw familices
speak Choctaw language in theirhomes,

\Ms Pam Dalme serves as the Direcror of
Schools, where she is responsible for the
educational needs of 1LOO3 Choctaw students
in erades K-S, whoattend six elementary
schools, one consolidated middle school and
one high school on the Choctaw Indian
Reservation. The Choctaw School Board is
comprised of 17 members, and a Parent
Advisory Committee consists of seven
members, one representine each of the seven
main Chaoctaw communities.,

Program Components:

The main components of the Arter-School
Program are characterized as those services
that are developmentally appropriate ror
studentsage 3-and [2-14, and include a
variety of cultural, academic, physical
fitness, and psvehomotor <kitls enrichment
activities, Each dav. Monday through Thurs
dav, the studentsin grades K-S inall tribal
<chools are given the opportunity to stav
arter school and participate ina number ot
wholesome, productive activities. Thevean
have @ healthy snack, [3-20 minutes of peer
oradult tutoring art, cames, cooking,
physical education, chorus, creative arts,
auitar, piano, Choctaw culvural activities,
and various team sports, Mae Brown, the
After School Coordinator, has initiated a
new option tor the atter schoolactivities ton
studentsin the Tribal School svstem. This
new option includes clubs student coundit,
drama, and extended cultuaral events,

Native American Context:
The approach taken to develop this program
serves as a model to other schools wishing to
create programs that are trulv effective and
maintain momentum. Input in developing
the program was solicited fromevervone
affected, even the students, Program content
was determined through consultation with

squdents during interviews heid in July [990.

Likewise. parents were interviewed in Julv.
During the months of July, August, and
September 1990, school staft were consulted
on their ideas tor program content.

Allof this information directly impacted the

direction of planning meetings. For ex-
ample, interviews with parents revealed a
keen interest in Scouting programs. A series
of meetings in August and Seprember of
that vear between the start of the Center for
Substance Abuse Prevention (CSAP), and
area coordinators for Bov Scouts and Girl
Scouts followed. Community response for
music and arts resulted in planning meet-
ings with a Save the Children coordinator
for funding piano and guitar lessonsas well
asart supplies, The schools fine arts and
cultural arts coordinators have responded to
the parentsand ~tudents” wishes by includ-
ing their services cach week.

Soliciting input from throughout the
community helped to create the exceptional
response from parents and students. Ap-
proximately 73% of all K-S students have
enrolled every vear since its inception (see
Results/ Documentation). Tribal staff report
more favorable comments from parents and
students regarding this program than tor
anv other supplemental activity.

Takine intoaccount all the stakeholders
and utilizing varied resources is noat new to
the Choctaw Tribe of Mississippi. The tribe
providesits covernmental services through
A departimental svstem, all governed by the
office of the tribal chief and the tribal
council with a centralized personnel and
financial management svatem. Benetits
include fiscal and service accountahiiity and
coordination of resources. Under this orga
nized svstem, interaveney linkages are
already in place and are easily adjusted to
include new programs,

Beginning in July 1990, the first of numer
ot planning meetings was held to createan
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after-school program with funding from the
CSAP Attendees included CSAP statf, the
Tribal Chief, Tribal Council Members, the
Director of Schools, all school principals, all
school-based supplemental program admin-
istrators, and all support services coordina-
tory, including food services, transportation,
counseling, dormitory, and health services,
During the tollowing tour muonths, several
planning meetings were held to cover ropics
such as

[ logistics pertaining to tood plans and
bus xchedules,

2 developing testing schedules and
other evaluative activities,

) coordinaring with the school-based
drug education and cultural pro-
arams,

4) defining specific objectives, staty
responsibilities, and materials shar-
ing, and

3} meeting with outside organizations
tosecure funding and resources.

Results/Documentation:

All studentsin the After-School Program
keep individual journals for language
development. The students may write about
whatever thev choose. Examples of student
work follow:

One time we went in the gym, Weall
plaved tug-of-war, After we ploved our
hands were ved and it hiore when yorceried
to bend your fingers.

On Tuesday, Mareh 29, we had Culuoral
Arts The givlsare making a pillow. Tam
almost fonsh with mine, The color Tam
sing is vellow, black, blie. When Tam
fosh Tam goir Trogive i o my monm.

One Monday, March 28 we had D
Fdcation, We watched a video called
Feeling Good Series” Anvthing you can
docwe can do e was abora a bunch of
Loty sonome o dameoe Talso ke the

24 )

muesic. [t was also about drugs. Thes
said soredonthave to wse drugs to hate
dgood tome, Some of the kids said
singing or dancing makes them feel

t
Qen )LI‘

Toduy we watched a film about the
development of Choctaw cultire here
em the reservation. The fibm imcheded
intervicws with people who have helped
to contribute to and have had imfluence
om Choctae Cuelture,

Asa part of the cultural arts program,
students entered artwork in the "Time-
catchers” project, sponsored by the Na-
tional Campaign Ottice for the National
Museum of the American Indian, Smithso
nian Instioution, Washineron, DO The
Choctaw Atter-School Program produced
three grand-prize winners whose work
will be put on permanent displav in the
American Indian Museum. These three
students, Grant Ben, 3th grade: Dianne
Issac, 4th grade; and Willie Soiomon Jr., 0th
grade, received scholarships. The three also
received an all-expense paid trip to Wash-
ington for themselves, one parent, and one
elder. The Choctaw Tribe was the only
tribe to produce three winners,

The major educational benerits to stu-
dents participating in the Choctaw After:
School Program include the following:

I} reduction of drugand alcohol
usage on the reservation,

J) provision of tutorial services to
students cach afrernoon trom 00
1O 330,

3 improvement of the academic
achievement fevel of students
participating in the program,

1) increased school attendance rates,
and

3 the enhanced cultural awareness
on behall of the students partici
patingin the program.
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The Circle of Learning
Denver Indian Center, Inc.

Program Goals:

The Circle of Learning isa child and family
educational services program that focuses
efiortson nurturing the American Indian
child, ages O-3 vears, parents, and tamilies.
The services combine quality basic skills
instruction with expanded lite experiences
and social interaction. The program utilizes
three components: Preschool, Honie-Based
[nstruction, and Parent Education.

National Education Goal
for American Indians and

Alaska Natives:

GOAL HReadiness for School)-By the vear
2000, all Native children will have access to
carlv childhood education proarams that

Program Name:
The Circle of Learning
Denver Indian Center, Inc.

Contact Name:
Lisa Harjo, Director

Address:
4407 Morrison Road
Denver, CO 80219

Phone Number:
(303)936-2688

Fax HNumber:
(303)936-2699

Program Recoghnition:

1989, 1990, Showcase Project,
Office of Indian Education, US,
Department of Education
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provide the languace, social, phvsical, spiri-
tual. and cultural foundations they need 1o
succeed in school and to reach thedr rull
potential as adules,

[
Demographics:
The Circle of Learning is a division of the
Denver Indian Center. Inc. desivned tomet
the needs of American Indians living inan
urban setring, Manv clients served have
recently moved fronreservation settines,
Current estimates indicate approximately
[=.200 American Indians reside in the six-
county service area, A diverse group ot tribes
make up this population, the majerity of
which represent the Southwest, Northern,
and Southern plains,

Program Components:
The Circle of Learning has three compo-
nents to meet the needs of children and
their families (see below),

Preschool

Three classrooms are operated ona vear
round basis for children three totive vears of
ave. The classrooms operate on a tull dav and
hatt dav schedule, Monday through Fridav:
Qualified instructors emphasize the acquisi-
tion of age-appropriate <kills and knowledee
in all areas cognitive, phvsical, social. emo-
tional, and cultural.

Home-Based Instruction

Children ages O-5 vearsand their parents can
receive instruction in their homes Most
home visits consist ot a lesson for the child.
with the home-based instructor modeling
successtul adult/child interaction. Parents
receive instruction on selt-chosen topics
including health, satery, nutrition, child
crowth, and positive parenting Skills

Parent Education

A wide variety of options help parents build
their knowledee, skills and positive selt

Y CCPY AL
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concept; promote positive parent/ child
relationships; and strengthen tamilies,
Services include support groups, classes
retated to paraprofessionat emptovment.
training, ramily literacy classes, and parent-
ing classes.

Native American Context:
The program has developed its own Ameri-
can Indian culturally based curricutum
madel for early childhood education en-
titled The Cirele Never Ends. The curriculum
isa framework toguide teachers in their
preparation of lessons and units. It ensures
that they are meeting the developmental
needs of children while preserving their
unique cultural heritage. The Circle Never
Ends utilizes the depth and power of oral
tradition conveving not only cultural
knowledge, but also nurturing cognitive
development. fine and gross motor skills,
and other skill development. The curricu-
fum uses environmental design as the
method to impact classroom management,
nurture curiosity, and promote focused
attention. Included in the package are
checklists to monitor and assess the
childrens needs and growth, lesson plan
tormats and examples, and unit planning
webs,

The nine units in the curriculum guide are
as tollows

1) The Child: The Beginning,
2} The Child: The Selt,

3 The Child: A Member of a Family
and Tribe,

4) The Child: A Member of a Commu-
nity,

3} The Child: A Cultural Being,

o) The Child: A Member of the Physical
World,

7). The Child: A Member of the Living
World,

8) The Child: An Inhabitant of a Re-
gion, and

9} The Child: A Member of the Wide
Wide World.

Parents also comprise a Parent Advisory
Council that assists staff in guiding and
directing program activities and policies.

Results/Documentation:
The Circle Never Ends pre-kindergarten
curriculum has won two awards from the
US. Department of Education; a Showcase
Award in 1989, and a Project Award 1990, Asa
result, the curriculum phus follow-up
curriculum training has been in urgent

demand. The curriculum training have been

offered twice-vearly with future prospects
of regional curriculum training in pre-
determined areas. Additionally, curriculum
kitsare being designed to accompany the
curriculum model

27
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Mississippi Band of Choctaw
Indians Adult Education

Program

Program Goals:

The Mississippi Band of Choctaw Indiar -~ has
operated a Title V' Indian Education Act
grant addressing adult education needs
since 1975, Adult education, however, has
been targeted as a priority for the tribe since
the early 1970s when the tribe adopted its
policv of self-determination.

The continuity of uninterrupted service to
the community since 1975 has allowed the
project to grow and respond to community
needs as thev have developed. As the tribes

Program Name:
Mississippi Band of Choctaw
Indians Adult Education

Program

Contact Name:
Pamela Smith, Director

School Name:
Mississippi Band of Choctaw
Indians Adult Education

Program

Address:
PO. Box 6010
Philadelphia, MS 39350

Phone Number:
(601) 656-5251

Fax Number:
(601) 656-1902

Program Recoghnition:

1990 Showcase Project, Office of
Indian Education, US.
Department of Education
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emplovment opportunities have changed. so
have program activities.

The variety of programs offered to the
students is innovative, The components
include GED preparatory instruction,
occupational awareness instruction, con-
sumer education, and basic computer
familiarity instruction.

National Education Goals
for American Indians and

Alaska Natives:

GOAL 8 (Adult Education and Litelong
L.earning)-By the yvear 2000 every Native
adult will have the opportunity to be
literate and to obtain the necessary aca-
demic, vocational, and technical skills and
knowledge needed ro gain meaningtul
employment and to exercise the rightsand
responsibilities of tribal and national citi-
zenship.

Demographics:

The project serves 295 Choctaw adult stu-
dentsin 23 separate classes based through-
out the eight Choctaw communiti ~ located
in Philadelphia, Mississippi. Classes are held
both days and evenings to accommodate ail
interested students,

Program Components:
The four primary components ot the pro
gram are

D GED preparatoryinstruction,
2) occupational awareness instruction,

3 consumer education, and

4} basic computer familiarity instruction,
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In addition to the tunds received from the
Ottice of Indian Education, the project
receives Bureau of Indian Atftairs monies
that support the English language instruc:
tion, adult basic education, and drivers’
education components of the program. The
Choctaw Tribe provides various in-kind
services that allow for etficient administra-
tion ot the program.

Adulr education classesand staft are located
in buildings provided by the tribe at each of
the community sites. Dav and evening open-
entrv/open-exit classes are held in each
community, with classes meeting two
evenings and one dav per week. In some of
the larger communities, dav classes meet two
or three times a week. Field experiences tor
adults are scheduled davtime activities.
Consumer education and occupational
awareness education events, such as resource
speakers and mini-workshops are held for
both dav and evening clases.

A unique characteristic of an adult educa-
tion program is the "volunteer” status of its
participants. Unlike high school, student
enrollment in the program is not manda-
torv. It is the students interest and commit:
ment to the work that determines the
programy sucecess. The Choctaw community
members have proven to be highlv moti-
vated in their participation in the adult
cducation program. Thev have consistently
utilized the project, finding in it those
missing qualities that hindered their success
ina mainstream education program. in some
cases, students who have completed the
program have returned to classes inan eftort
to maintain and/or improve their newly
’d\'qtlil‘t‘d skills,

Another important tactor in the success of
the program has been the dedication of it
staf . For instance, statt work out an indi-
vidualized learning plan for cach student.
Unlike many other educational programs,
adult education is ne* atwavs standard in its
operation. Because ot the scheduling needs
of an adult student, classes are most often
held in the evening: theretore staft must be
available both dav and night. Additionaliv,
staft must be prepared to deal with anv ot
the manv situations encountered by the
adult student, thereby reguiring them to
serve as social workers/counselors,

ERIC
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Native America.. Context:
In the early 19705, the Choctaw Tribal Coun-
cil made adult education u priority for its
members. It has remained committed to that
decision by providing a well-structured.
culturallv-sensitive program guided by a
staft of dedicated Choctaw educational
protessionals and paraprotessionals who
have served not merelv as teachers, but as
role models tor their students. This rapport
between staff and community has proven
invaluable in making the Choctaw Adult
Education Program a success.

Due to the prevalence of the Choctaw
tanguage in the community, instruction is
fargelv bilingual. All of the program staft are
Choctaw and fluent in the Choctaw lan-
guage. This has given the program a unique
sensitivity to community values and al-
lowed for the development of a strong
rapport between the statt and the commu-
nity. Tribal commitment to developing
professional educators from within the tribe
has resulted in several members of the adult
education paraprofessional statf having
comypieted degree programs themselves, thus
providing positive role models tor their
students.

Supportive services have also plaved a kev
role in keeping the program accessibic toa
majority of the targeted population. These
services include transportation, some child
care, and recriitment and retention proce-
dures. Additionaliv, counseling services are
provided by program staft.

Results/Documentation:
Four met ho_ds are used to assess the
programs efrectiveness in meeting its objec
tives

D record keeping of the number of
individuals participating per objec:
tive,

Y documentation of the standard
teacher assessment of objective
attainment per individual,

V) performance on teacher made tests
or GED practi e test,and

3 29
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4) pertormance on the test of Adult
Basic Learning Education (ABLE), a
2-3 hour test for grade-level place-
ment,

Additionally, an evaluation of the programs
impact is pertormed, focusing on both
individual impact and communitv impact,
An individuals impact is assessed through
case studies, asking for the participant’s
reaction to the program; suggestions for
program improvement, current activities,
and evidence of success that could be attrib-
uted to program participation. Community
impact is assessed through the analvsis of

program participation versus various com-
munity statistics, e.g., college attendance.
Further information gathered is based on an
intormal survey ot Tribal leaders from cach
community.

To date, 54 3 Choctaw adults have earned a
CGED certiticate through the Choctaw Adult
Education Program, a figure which repre-
sents approximately 38% ot all Choctaw
adultsin the community who have a high
school education. Hundreds more have
acquired basic academic skills and improved
their educational/occupational skills,
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Project Tradition and
Technology (TNT)

Program Goals:

Until the Hualapai Bilingual Program was
instituted in 1975, Hualapai was an unwrit-
ten language. Although several linguists had
studied the language, no materials had been
writren in Hualapai. The curriculum of the
Peach Springs School, where mose Hualapai
children attended, centered around English
and the standard content covered in most
public school programs, Hualapai was the
language of family and home lite, but
English was the language of the classroom.
Hualapai traditions and cultural knowledge
also remained outside the sphere of formal
school activities. A home language survey

Program Name:
Project Tradition and
Technology

Contact Name:
Phitbert Watahomigie, Sr., Project
Coordinator

School Name:
Peach Springs School

Address:
PQ. Box 360
Peach Springs, AZ 806434

Phone Number:
(602) 769-2676

Fax Number:
(609) 769-241)

Program Recognition:

1993 Exemplary Programsin
Indian Education, Native
American Scholarship
Foundation
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indicated that 125 out of [4Q learners heard
Hualapai spokenat home by one or more
adults.

The Bilingual statt (Lucille ). Watahomigie,
Philbert Watahomigie, Malinda Powskey,
Rosella Sivuja, Jean M. Imus, Jorigine Bender
and Josie Steele) developed an orthography,
wrote the language, and developed high
quatity Hualapai instructional materials to
support the classroom programs. The materi-
alsare an integral part of the Hualapai
Bilingual Academic Excellence Program,

National Education Goals
for American Indians and
Alaska Natives:

GOAL 2 (Maintain Native Languages and
Cultures)-By the vear 2000 all schools will
ofter Native students the opportunity to
maintain and develop their tribal Tanguages
and will ¢create a multicultural environ:
ment that enhances the manv cultures
represented in the school.

Demographics:

Peach Springs School is the onlv educational
institution on or within 40 miles of the
Hualapai Reservation in Arizona. The
existing school district was established in
the 1905, The schooi currentIy hasa stett of
30 people and 200 strdents inarades K S
[he students are the fourth generation ot
tribal members toattend school, Of the 200
students, 98% are Fhaalapai, 65% are Huala
pai speakers, and 73% are identiticd as
Iimited Enelish Proficienev (LEP). Amony
the statt, 7555 are Hualapai, 479% are certitied
Hualapai teachers with Bilineual Education
endorsement, and HOY% of the teacher aides
are enrolled in college degree programs,
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The 200 students in the Peach Springs
School range in age from five to fourteen in
kindergarten through eighth grade. Sixty-
five percent of the student populationare
fluent Hualapai speakers. All the children
come to school speaking some English.
However, 73% are identitied as LEP.

Program Components:
Project TNT has two interactive models: The
Hualapai Cultural and Environmental
Curricutum and the Hualapai Interactive
Technology Maodel. These two models form
an integrated bilingual-bicultural core
curricuium that develops students’ positive
self-images, self-contidence as learners, and
pride in their heritage as well as increased
academic and language competencies.

Program elements that have made the
program successtul are

b long termsupport by the school
board, parents, community members,
and tribal covernment,

D) commitment tostatt development
and training,

3} improvements in student maotiva-
tion and artendance,

4 commirment toquality material
development.and

3)  evaluation results,

Parents are actively involved in educational
policvmaking The elders and parentsare
recruited todirect culturallv-related class
room activities and assist in niaterials devel-
opment, Parents, along with teachers and
other community members, attend inservice
and awvareness traming programs to enable
them toassist with program development
and administration.

The Bilingual program deals withall st
dents todevelop their Enalish language
proticieney while encouraging them to
participate rully in theirown language and
culture; to provide a learning environment
that is tamiliar, relevant and supportive of
the students backgrounds and, through
ongoing training activities, to develop the
capacity of Tocal people tomeet students
special needs,

Native American Context:

Computers, video technology, and instruc-
tional media are utilized by all students to
support bilingual education in zll aspects of
the curriculum. Areas of emphasis in com-
puters include use of Hualapai, Computer
Assisted Instruction, word processing, and
aceess to information from a national
database. Students also have access to a local
database that provides bilingual curriculum
materials, Hualapai language lessons, and
Hualapai-English dictionary. Competency in
Hualapai and English have increased
through the use of various communicative
technologies. Using technology has been
motivational and of high interest tothe
students,

The television system is utilized for telecon-
ferences and for delivery of course work
from distant sites for staff, students, and
community members, Videos produced tor
administrative use include documentation
of class work, recording of elders, preserving
of cultural activities, and taping of special
events and community activities

Computer, video, and laser dise materialsare
used for teaching new concepts and intor-
mation, for learning technical computer and
video skills, for supporting bilingual class-
room units, tor enriching curriculum, tor
oral and written language development of
bot h languages, tor location of reference
resources, and tor enjovment.

The video production and live TV broad-
casts have improved self-confidence and
public speaking skills, The Hualapai Interac
tive Technology Model has greatly enhanced
the learning of the Hualapai students at
Peach Springs School.

Anvy school interested in becoming a Tradi
tion and Technology adoption site must
take certain stepsand meet adoption site
criteria in order to be selected. Project Tradi
tion and Technology includes two compo
nents and involves training tor implementa
tion of a cultural and environmental
curriculum and the use of interactive
technology, Certain essential elements must
already be present it aschoolis toreplicate
this model tully and successtullv. The statt
of Peach Springs Schoot hasa commitment
to training for the adoption site, Successt ul
procram replication depends on the com
mitment and interest of a schooland com

33
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munity. Willingness to be involved in
curriculum development and innovative
program change will be a kev factor inan
adoption sitessuesstul implementation
of the Project Tra.ation and Technology
Program.

Results/Documentation:

Baseline data are cotlected on all students
in language and academic areas. English
and Hualapai language assessments are
conducted vearlv. All instructors maintain
individualized performance records. Post-
testing determines achievement of objec-
tives. The student database and computer-
managed instruction records provide
detailed profiles on each student. Longitu-
dinal data are compiled by cohort to look
at overall groweh of students in different
subject areas over time, Significant gains
have taken place since the program began
in 1975,

An external evaluator periodically moni-
tors prograim development, program
management, and the attainment of
project goals. The evaluation design incor-

porates both formative and summative
svstems of evaluation and is objective-based.
Objectives are developed tor each program
component area using measurable criteria. A
management-by-objective vearlong plan is
developed including timelines and delega
tion of responsibility among statt and
evaluator.

In 1981 and 1983, the Arizona Department of
Education conducted a formal Program
Quality Review Inventory and reported that
the Hualapai Bilingual Education Program
was one of the most innovative thev have
observed. Special commendation was made
tor the programs scope and the design of the
Hualapai curriculum and materials develop-
ment component,

To date, nine schools have adopted Project
Tradition and Technology. In Arizona;
Indian Qasis School, Santa Rosa Ranch
School, and San Simm School. In Montana;
Busby School, Lame Deer School, and Wyola
School. In California; Klamath Trinity
School District, Hoopa School, and North
Fork School.
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Quileute Indian
Program

Program Goals:

The Quileute Indian Education Program
ensures that members of the tribal commu-
nity are given input in projects designed to
develop a firm cultural foundation. Long-
term goals include bolstering students’ self-
concept, increasing knowledge of the
Quileute language and culture, and prepar-
ing children to do their best in both
“worlds.”

National Education Goals
for American Indians and
Alaska Natives:

Goal 10 (Parental, Community, and Tribal
Partnerships)-By the year 2000 every school

Program Name:
Quileute Indian Education
Program

Contact Name:
Frank Hanson, Superintendent

School HName:
Quileute Tribal School

Address:
P O.Box 39
LaPush, WA 98350

Fhone Number:
(206) 374-2061

Fax Number:
(206) 374-9608

Program Recogpnition:

1989 Showcase Project, Office of
Indian Education, U1S.
Department of Education
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Education

responsible for educating Native students
will promote partnerships that will provide
opportunities for Native parents and tribal
leaders to help plan and evaluate the gover-
nance, operation, and performance of their
educational programs.

Demographics:

The Quileute reservation is located on the
Pacific coast of northwest Washingron State.
The reservation has approximately 450
people living there vear round, although
there are about 600 enrolled members of the
tribe. There are approximately 185 k-12
students, with about 70 in attendance in the
K-8 progran at the Quileute Tribal School. In
addition, . out 50 children from the reser-
vation and surrounding community come
to the school to participate in the Head Start
program, four days a weck.

Program Components:

Tribal cultural activities are sponsored by
the school, using the experiential method,
which promotes learning by doingin the
natural community. Wednesday afternoons
are for cultural instruction with selected
community specialists including hunting,
fishing, canoe carving, weaving, and story-
telling. The community has established an
archive of learning materials as resources for
curriculum development that is housed at
the school Students are activelvinvolved in
adding to the archives via videotaped
interviews, as well as printed interviewsin
their school paper, “The Killer Whale”

In an effort 10 prepare the students to be
tribal members in the 21t century, com
puter programs are used to teach Quileute
language wirh sofrware developed locally.,
On Monday and Tuesday afternoons, stu
dents receive Quileute language instruction
utilizing either the computer programs or
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direct instruction from tribal elders whoare
fluent in the language.

Thursday afternoons are spent teaching
traditional dancing, while Friday afternoons
are reserved for teacher planning

Native American Context:

The hands-on learning which the students
receive in various aspects of Quileute lan-
guage and culture isa major part of why the
school exists. For example, the elders who
teach weaving and carving instruct students
first about the resources thev will use. Trips
to gather cedar and other locally available
materials offer insight into natural sciences,
ecology. and the balance of man in nature.
For this reason, community members with
skillsand insight are involved either directly
with students in weekly atternoon pro-
grams, or indirectly, through archived audio
and video tapes.

This approach works because all community
resources are gathered and focused on issues
relating to the society as a whole. A Council
of Elders meets at least quarterly, sometimes
more ofren, to determine focus and direc-
tion for the school and community. This
produces greater benefits for all the parties
involved, Cultural enrichment activities are
planned with individuals acting as cultural
resources. Parental involvement meetings
are supported through Chapter | funding. A
tribal newsletter and a school newsletter are
posted throughout the community to keep
evervone informed of upcoming events and
activities, The communitvs continued
involvement, from design to institutional

ization and operation of the curriculum,
generates positive feelings about the school
and community as a whole.

There is a week to honor the elders each
spring. This community gathering atfords
the students an opportunity to give presen-
tations while seeing their place, secure,
within the tribe. The school is more than an
avenue for learning a standard curriculum,
it is viewed by the community as an integral
part of cultural enrichment.

Results/Documentation:

Program outcomes have been measured by
qualitative instruments over time. Achieve-
ment tests and self-concept inventories have
been developed and used in measuring
effectiveness, These results show a large
impact on self concept, and schoel-commu-
nity consensus. While dropout rates are still
high, attendance rates have steadily im-
proved with a 97% rate for 19921993,

A growing multi-generation cultural resur-
gence has been experienced by incorporat-
ing the school and communitvs activities
and turning to the community to help
instruct students, This, in turn, hasin-
creased growth in community participation.
Consistent improvement in behavior to-
ward self and school and in basic academic
performance has been noted. In addition,
the timelv product delivery of completed
archival and curricular materials has shown
the recognition of and interest in the hu-
man resources available to the Quileute
Tribe within its own members.
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Salmon River Central School
Indian Education Project

Program Goals:

The need 1o decrease escalating dropout
rates and improve Native American stu-
denty self-esteem spurred the establish-
ment of the Indian Education Program in
1972, Today, courses in Mohawk language
and culture are offered in erades 4-12.
Funded throueh the Indian Education
Act, the Title V Program has successtully
and positively impacted the school district
by otfering courses as part of the regular
district curriculum. thus achieving one of
the intended goals of the Indian Educa-
tion Program. The long-range goal is to
institutionalize the offering of the Mo-
hawk language and culrure courses
rhrougch regutar district tundine. In

Program Name:
Salmon River Central School
Indian Ed.acation Project

Contact Name:
David Whirte, Director, Indian
Educartion Program

School Name:
Salmon River Central School

Address:

Bombay-Fort Covington Road
Fort Covingron, NY 12037

Phone Number:
(318) 358-9577

Fax Number:
(518) 3583402

Program Recognition:

[990 Showcase Project, Ottice of
Indian Education, U°S,
Department of Education
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addition to the required parent committee
tor the Indian Education program, there is
an cducation commirtee that specitically
addresses the educational needs of the
Native American community, Also, there
are programs that ofrer many unique
educarional opperrunities such as Upward
Bound, North Country STEP, Johnson
O'Malley. Wich this extensive support
svstem, the community has been able to
erfectively presentits ideas to the school
district and develop the support of the
diserict in promoting and expanding the
programs,

National Education Goals
for American Indians and
Alaska Natives:

GOAL 2 (Maintain Native Languages and
Culrures)=By the vear 2000 all sehools will
ofter Native students the opportunity (o
maintain and develop their tribal lan
gudees and will create a multicultural
environment that enhances the many
cultures represented in the school.

Demographics:

Salmon River Central School in Bombay,
New York, is located near the St Regis
Mohawk Reservation, Fittv-two peceent ot
the Native American students who attend
Salmon River Central Schooisare trom the
St Regis Mohawk Reservarion. Due ro the
close proximity of the reservation, Native
Americans have long been associated with
the school district. This association has
facilitated the tribes ability to voige its
concerns and needs tor its childrens
education. Two ot the nine scnool board
membersare Mohawk, and all educational
programs arc overseen by asepatate Mo
hawlk Education Committee,
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Program Components:

The Title V' and Johnson O'Malley Programs
co-sponsored a Student Inceritive Program
that addresses the academic performancy
and attendance of the Native American
students The program recognizes and
encourages Indian student pertormanees by
sponsoring 10-week quarteriv events that
provide incentives to Indian studentsin
arades 4-12 toearn perfect artendance or
honor roll standing for the quarter. Each
quarter provides everv Indian student in
arades 4-12 an opportunity to participate in

the event by having perfect attendance or by

being tisted on the Honor Roll,

Native American Context:
Allof the primary service providers in the
project are from the nearbv St. Regis Mo-
havwk reservation. The persons trom the
reservation serve as role models for the
Mohawk Indian students, The program
reports that while it is important to have
Mohawk Indian parents on the school
board, it is equallv important for students to
see Mohawk people at their school as teach-
ers, counselors, coaches, and club advisors,
NManvy Mohawks are working to make thisa
reality, Academic achievement is stressed
and encouraged. Home school coordinators
regularly monitor and follow up on the
students attendance and academic achieve:
ment. Under the supervision of the Director
of Instruction, classroom teachers developed
a cultural curriculum that was integrated
into the regular school curriculum and
continues to be imptemented and supple-
mented with appropriate books, articles, and
videos about Indians.

Mohawk language instruction is offered to
Indian studentsin erades 3-12. This course
has becomie very poputar. At the high school
level, Mohawk language proticiencey can
carn a student New York State Regent s
credit, comparable to credits carned in
French or Spanish lancuage courses, The
seeondarv insrructor has successtully inte
arated the Mohawk Tanguace instructional
process into the Macintosh computer, and ir
is now possible to listen to computer
cenerated Mohawk speech. The use of this
technotooy has given a welcome addition to
the instructional format of these langtage
classes, Asa resule, Indian student arten
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dance and success in the classroom have
improved. The language component of the
Indian Education Program is of primary
concern toall Mohawk people who share
the goal of perpetuating the native toneue,
native culture and native identity,

Results/Documentation:

The Title V' Indian Education Program
reports that since its establishment in 1972,
the overall dropout rate of Indian students
decreased from 37% to 6%. Many parents are
transtferring their children to orenrolling
their children in Salmen River schoals
where Mohawk teachers, counselors coordi-
nators, and coaches, are visible and serve as
role models. It is reported that Indian stu-
dentsare staving it school, graduating, and
going on to pursue a host-secondary edaca-
tion. The Title V indiao Education Programs
statistics dernonstrate the success of the
program and other state and tederally
tunded programs that compound the efrorts
of the local school: The chart o the follow-
ing page is an example.

Thereisan encouraging shitt ir Indian
student attitudes toward schoou in the
Salmon River Schaool District. TE roueh the
coordinaced efforts of the school administ e -
tion, the school statt, Tivle Vand state and
tederallv ruaded programs, more Indien
students are preparing tor and seeking
opportunities i professional and blue-
collar careers. A yreater number of Indien
studentsare on the schooi aonor roll rosters,
Indian students atter dance has improved,
and more students witl receive New York
State Recents diptomas than ever betore.
Through the involvernaat of coneerned
parents and the St Regis Mohawk cribye
(Akwesasne), the people hoave preven that
parental and tribal particrpation can make a
difference in childrens educarion and, more
importantly in childrens livesand the Jives
of generations vet to come.
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Class
Year

1984
1985
1986
1087
1O8S
198G
1990
190]
1002
1593
1994

# of

Mohawk College Armed
Grads Bound Forces

0 13 |

b 11 2

2l 10 2

33 16 4

33 24 >

32 25 |

R R |

44 30 Q

2 17 1

RN 23 |

29 20 0
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Santa Clara Day School

Program Goals:

The school has specitic goals and set policies
to assist in meeting these goals for example,
hich expectations are established for stu-
dents. Teacher professional development is
provided through training on knowing
what Native American students should
learn and how they best learn. The school's
mission indicates that the voals are devel-
oped with the assistance of the community,
Tribal Government, students, and start. The
~chool mission is to "provide and maintain
quality educational opportunities for the
children of the Santa Clara Pueblo in accor
dance with the tribes need tor cultural and
coonomic stabilicy, as a distinet cultural
entity, To manitest consideration of the
individual student, taking into account the
differences in cultaral, spiritual, mental, and
physical aspects of the student within the
ramily, the tribal context, and the demo
cratic environment.”

Contact Name:
Mr. Frank Nordstrom, Principal

School Name:
Santa Clara Day School

Address:
PO. Box HHH
Espanola, NM 87532

Phone Number:
(505) 753-4406

Program Recognition:
1989, 1990 Blue Rihbon Schools,
US. Department of Education
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National Education Goals
for American Indians and
Alaska Natives:

Goal 9 (Restructuring Schools)-By the vear
2000 schools serving Narive children will be
restructured toettectively meet the aca-
demic, cultural, spiritual, and social needs of
students for developing strong, healthv, selt-
sutfictent communities,

.
Demographics:

Thie Santa Clara Dav School is Tocated ina
rural area at the southern edge of the town
of Espanola in Northern New Mexico,
Situared west of the Rio Grande, the santa
Clara reservation covers 43,750 acres. The
Santa Clara Pueblois one of nineteen Pueb
losin New Mexico. The school hasapproxi
mately 130 studentsin erades Ko all ot
whom are Native American.

Program Components:

The major componentsare:

o the whole lancuage approach to
reaching language arts using as much
culture-hased materials as possible,

2 awholistic approach to guidance
and counseling that is inteerated in
classroom activities, and

3 increased parental involvement

These three program componentsare being
addressed with the assistance of a counsel
ing tirm, ORBIS Associates in Washington,
D.C,which designed the Total School
Improvement Program (TSIP) and is assisting
inits implementation. Inaddition to the
training provided toteachersin the three




components listed above, teachers have
taken inventories of the learning stvies of
their students in order to ascertain how the
students learn more eftectively,

The Learning Stvle inventory (Dunn, Dunn,

and Price) has been administered to the
students; the results for individual students
as well as tor classrooms are reviewed in
order to make best use of the students’
strengths. The classroom environments are
madified to enhance the context deemed
most conducive to the students’ preferred
modes of learning.

Native American Context:
The policies have been reinforced by the
development and adapration of a written
school-wide curriculum that states specitic

student competencies in all curricular areas.

A primary mechanisi for school improve:
ment has been the schools participation in
the TSIP funded as a demonstration project
under the US Department of Educations
Indian Education Act programs. Addition-
ally, the school is able to use resources out
side the school, providing counseling ser-
vices when needed. The teachers, manv of
whomare Native Anierican, are a strong,

pasitive influence on the students, Thev are
better equipped to communicate ettectively

with the students and parents. Most impor
tantlv. thevare able to understand and
respect the rich cultural heritage that the
Santa Clara children bring to the school.

Parent, community. tribal covernment, and
school board support 1or the school are very
strong, Perhaps the schools uniqueness lies
in the strong commitment of the teaching
staft who integrate a ereat deal of culture-
based themes into the curriculum and their
instruction,

Results/Documentation:
The tormal procedure used tor assessing and
reporting student achievement isa testing
policy that requires students from arades
WO EOSIN To be tested twice a vear using the
Comprehensive Test ot Basie SKills (CTRs),
The percentage of stadents performance at
orabove erade level increased from 19553
SO to TOSS [OS% in mathematios from nd%,

Q

RIC

Aruitoxt provided by Eic:

to 80% and in reading from 63% to 100%. In
addition, other outcome measures are
utilized, eg., student journals are reviewed
by teachers to assess students individual
progress in language and reading. Student
achievement is also evident in the school
newspaper, where samples ot individual and
group writing are exhibited.

Taking into accpunt the academic, cultural,
spiritual, mental, and physical needs of
students, two very popular programs
emerged to addressa variety of needs. Thev
are the Homework Club and Mulri-level
Whole Language Reading.

The Homework Club, begun in 19589, has
won national recognition through Title L
Students can bring their homework orany
projects thev are working on to the club for
help from 7:00-8:00 1\, noon-LOOr, and
3:00-4:00m, Mondav through Fridav. The
program is very popular with parents and
students alike. The average attendence
during the [994-1995 s hool vear was 33
students per dav.

Multi-level Whole Language Reading was
implemented in the [993-1994 school vear.
All studentsin grades -6 participate in this
program which emphasises that reading is
fun. Students meet in small groups of ten or
[ess from 9:00-10:00 wi three davs a week.
Thev read stories aloud and act out their
favorite parts and characters. Students also
participate in an annual bookrair. This
literature-based program and emphasizes
reading for pleasure and learning by exhibi-
tion,
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Sky City Buddy
Program

Program Goals:

The primary goals of this programare to

1) provide a tutoring program tor
kindercarten students;

J) create an envirorment conducive for
the development of readinessakills
for kindergarten students;

3)  transter the responsibility to oth, 7th,
and 8th grade students to help
develop their social and academic

skills

4} instruct responsibility and child
rearing among oth, 7th, and 8th
grade students and

Program Name:
Sky City Buddy Works Program

Contact Name:
Gwen Torivio

School Name:
Skv City Community School

Address:
PO. Box 349
Acoma, NM 87034

Phone Number:
(505) 552-6671

Fax Number:
(505) 552-6672

ram Recognition:

utstandirg Schools
Program, Bureau of Indian
Affairs

a4

Works

3) promote career development
interests in oth, 7eh, and 8th
gradersin the field of education,

National Education Goals
for American Indians and
Alaska Natives:

Goal HReadiness for School)-By the vear
2000 all Native children will have access to
carly childhood education programs that
provide the language, social, physical, spiri-
tual, and cultural foundations they need to
succeed in school and to reach their full
potential as adults.

Demographics:

Skyv City Community school is located in
Acoma, New Mexico on the Acoma Puehlo
Indian Reservation, 19 miles cast of Grants,
New Mexico. The term "Acoma” which
means “a place of being.” is the ancestral
home of 3,995 members of their tribe.
Acoma Pueblois considered the oldest
continually inhabited community in North
America, and is located on a beautitul mesa
1 miles south of Sky City Community
School. The old Acomita Day School was
established in 1926 by the Bureau of Indian
+\r‘r}1ir~ and a beautiful new elementary
soion! was established in 1975, This burcau
of lndmn Atfairs-operated school presently
serves 200 Acoma Pueblo studen ~in grades
K-S, While the primary Indian tribe served
w the school is Acoma Pueblo, a small
number of students from various Indian
tribes are also in attendance. Fitteen certitied
teachers are emploved at the schoolas well as
twelve teacher aides. The Sky City School
Beard is comprised of seven community
members and is supported by a parent
teacher arganization.
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Program Components:

The 1993 BLA report states that The Skv City
Buddy Works Program was de igned in 1992
asa tutorial program for kindergarten
students by the Tthand Sth grade students.
By popular demand, the program hascon-

tinued and expanded to include oth graders.

By building and strenethening the indi-
vidual respensibility of oth, 7rh, and 8th
grade students, and by turther developing
their social and academic skills, students
become aware of the great responsibilities
invohved in child rearing and the nurturing
needed tor the development of heatthy
individuals. The aim of the program is to go
bevond the enrichment of readiness skills
introduced in Kindergarten and toimprove
progress in the developmental areas of
auditory, receptive language, expressive
langttage, rine motor ~kills, and gross motor
<kitls. Through the prograny they hope to be
instrumental in the early prevention of
school failure. The main components of the
program include the tollowing:

) oth. 7thoand Sth grade students plan
and prepare activities twice a week

tor three or more of the developmen-

tal areas identitied,

Y) each lesson plan has two parts, First,
it has an academic activity such as
thealphabet, identitving opposites,
of learning directions. Second, it has
a phvsical activity ro develop motor
kills,

3 the student-prepared Tesson plans
tollow a tormat that includes the
activiry to be presented. objectives of
the lesson, methods of instruction to
be used, and materials needed to
teach the activity, and

4 otder students are paired up wirth a
kindergarten student ror 43 minutes
twice o week under the supervision
of the teacher and eduacational
Assisant.

Fhe unigue qualits of ihie procram stems
from the tact that the older students read
books with buddies and encourace their
Kindercarten buddies to read indepen
dently. Throueh their observations thev
have scen their Kindergrten buddies grow
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educationallv in both active ~articipation
and enthusiasm. [n addition, thev have seen
their oth, 7th, and Sth grade buddies learn to
be gentle and patient tutors, Theretore,
relationship-are established between older
and vounger students who become positive
role models for them and possibly their first
educational mentors,

a [
Native American Context:
At the beginning of each 9-week session,
oth, 7th, and Sth graders mav choose the
Buddy Works Program from various elec
tives. When the teacher who began the
program left the school, students asked that
the program be continued. Another teacher
volunteered tostep inand was given assis-
tance from “experienced” Sth graders who
had been through the program. Thev gladlv
showed her materials and lesson plans thev
had prepared and have increased both the
number and Jduration of "buddyv” visits cach
week.

The older studentsare assigned a kindergar-
ten buddy whois neither a tamily member
nor clan member whotn thev already know.
Thev write a letrer to the parents of their
bhuddy introducing themselves and the
program. They ask foranv strengths to
acknowledge orareas of weakness which
might need attention.

Beginning in 1995, the program includes
Keresan language instruction beginning
with simple terms toidentif v foods, animals,
colors, ete. The activities and games plaved to
develop motor skills are alwavs noncompeti-
tive so evervone "wins” praise.

Results/Documentation:
Since 1992174 kindergartners have had
"Buddies” help prepare them for tirse grade.
Manv older students have elected to partid
pate numerous fimes. At Pueblo ceremonies
with the entire community present, the
kindercarten chitdren recognize their
friends and look up to thens The older
students have asense of responsibility,
knowing this thev have arole in the com
munity Parents have expressed aratitude tor
the extra help that their children receive,
and the one on oneattention cach week,

Y
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\Van Buren Middle School

Program Goals:

At Van Buren Middle School, they believe
chat the educational process is a cooperative
endeavor of students, statt, home, and
community that activelv promotes student
success, Van Buren strives to make the
transition between the elementary and high
school a positive and productive experience.
Involvement ot the staff/home/commu-
nitv studentes, and curriculum advances
excellence,

The Van Buren Vision Statement savs that
Van Buren will be customer-driven, provid-
ing a quality education tor its students, a
challenging and respectful environment tor
its staft, and substantive avenues for in-
volvement of parents and community
members, Van Buren will provide a global
sense of literacy throughout the curricu-
Tum, knowing that wherever their students
mav bein the future, thev will need to be
literate,

Contact Name:
Leroy Martinez, Principal

School Name:
Van Buren Middle Schoot

Address:
700 Louisiana SE
Albuquerque, NM 87108

Phone Number:
(505) 268-4422

Fax Number:
(503) 260-6104

Program Recognition:
1992, 1993 Blue Ribbon, U,
Department of Education
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At Van Buren studenisare expected to read
and communicate with meaning, As a result,
silent reading, public speaking, collaboration
in small groups, kevboarding and computer
skills, use ot video cameras, and writing in
all classes are integral parts of instruction at
Van Buren.

National Education Goals
for American Indians and

Alaska Natives:

GOAL 3(Literacy)=Bv the vear 2000 all
Native children in school will be literate in
the language skills appropriate tor their
individual levels of development. Thev will
be competent in their Enelish oral, reading,
listening, and writing skills.

Demographics:

Van Buren Middle School, one ot 24 middle
schoolsin the Albuqguerque Public Schoaols
(APS),is located inanarea of unusual demor
araphic varietv and mobility, ranging trom
upper-middle to low income, with the latter
dominating. It restsin the middle of the part
ol Bernalilio County that has the highest
crime rate and the highest rate of reported
child abuse cases. The Trumbull Park area,
which surrounds the school, is one of the
poorest neichborhoods in the ciry, but Van
Burensattendance area also includes mili
tary dependent vouth from Kirtland Air
Foree Base as well as students trom Four
Hitls, one of the citvs more prominent,
dapper class sihurbs,

O the 902 studentsin the school approxi
nately 98% are from ethnic minority
aroups 1% Hispanic, 07% Native Amer
can, % Atrican American, and 4.2%
Pacitic Asian, Almost Y% of the families in
the attendance area report an annual in
come of Tess than STOO000, It a substantial
MINOEy, over 7%, have incomeoes in exvess of
SO.000. ATmost 0% of the studentsat Van

e
J




E

Buren come from single-parent homes, The
19611992 mobility rate for the school was
33.9%. The tree lunch programeserves 32.4%
of the students in the school. One-third of
the student population is eligible tor Chap-
ter H{Reading) services due to low test and
classroom pertormance.

Van Buren is composed of three schools
within a school, cach with difterent sched-
ules, separate lunch times, and separate
facilities. These smaller "schools" enable
students and faculey to know each other
better and feel sater, Limited English Proti-
clenev (LEP), Chaprer Land special educa-
tion programs inteerate students into
general classes.

Program Components:
The Curriculum guides and supports qual
itvinstruction by

I providing a literacv-based curricu-
lum,

J) ~erting high expectations,

3 using alternative wavs to demon-
strate mastery oi knowledee,

4 providing flexible, relevant learning
experience toallow tor the diversity
of its students

3) encouraging curiosity,
O)  promotinge a desire to learn. and
71 developing selt-discipline.

Foreign Languages

Van Buren otters more tormal and intormal
languave instraction than anv other s<chool
in the district because of their elobal cur-
ricular emphasis Spanishiis taught asan
clective course at all erade levels, French is
taueht asa mini vourse toall sixth graders,
Introduction ro Languages, which includes
four nine-week courses (Mualticultural
Communication, German, French, and
Spanish)is oftered to cichth araders, Finally,
because of the predominance ot ceond
fanguages at Van Buren, manv students
reach cach other languages, Demonstrations
of the value of languace fearning oceur
throuch the morning news, multilineual
communication to parents, mualtilingual

Q PR
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posters, and start members” use of many
languages.

The Chapter T program has been designed to
meer the needs of more students by impact-
ing the student assessment procedures and
instructional methodology through the use
of a half-time Support for Instructional
Development (SID) position. This position
also promipted the development of the
literacy team (Chapter | personnel, Multi:
[earning Center staff, literacy coordina-
tor, technology specialist, and bilingual/LEP
coordinator). Thisgroup is represented on
the individual school teams by the literacy
coordinator or the Chapter [ reading teacher,

The literacy coordinator and the Chapter |
reading teacher have manvy responsibilities:
participating in the development of curricu-
[um, locating and/ or developing materials,
creating assessment tools tor particular units
of study, providing current research and
literature, and teaming wirh staftf to model
ordemonstrate a particular technigue that
i~ erfective for Chapter [or at-risk students,
Inaddition, these two individuals are
preparing a strategies norebook to assist
teachers in working with their ar-risk
populations, Thev also coordinare all the
literacy activities tor the school with the
assistance of the literacy team. The team also
works to develop and present workshops to
the statt atrer school to give detailed infor-
mation about how to work with Chapter [
LEF or other at-risk students,

The second aspeet of the Chapter 1 position
is the operation of Students Having a Read-
ing Experience (SHARE). Students are
trained to be tutorsin the arcas of reading
and writing using a literature-based or
whole language approach. As pare of their
regular class schedule, these tutors are
assiened to work with at-risk
kindergarteners and tirst graders at Emerson
Elementary School. During the school vear
the tutors receive instruction in rheory and
methods, develop unit plans and materials,
and evaluate their students progress three
davs per week, Twice a week, tortv - minute
tutor sessionsare hetd at the elementary
school The tutors are transported to the
clementary school by bu

[imited Enelish Proticiency stadents receive

Enalish asa Second anvuagee (ESLYservices
and support specifically through the Bilin

47
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gual Program and integrativelv throughout
Van Buren curriculum. Instructional
strategies include hands-on and manipula-
tive activities, high-interest visuals, role-
plaving, total physical response, games, and
peer tutoring. Bilingual and sheltered social
studies, math, and science classes are offered.
Beginning English speaking students are
placed inintensive language support classes,
Intermediate level students are main-
streamed into some general education
Classes Advanced English speaking students
are integrated tully into the general student
population with the ESL teacher following
the general language arts curriculum ad-
justed to ESL needs. LEP studentsare identi-
fied using the Language Assessment Scale
(1.AS), reading comprehension and writing
scales, and teacher recommendations Stu
dent progress is monitored through role
plaving, erat discussions, individual und
aroup presentations, guizzes, and videotaping,

The purpose of Van Burens literacy team
was to restructure the library to become a
2t Century Multilearning Center (MLC)
where students could access intformation via
print material and current technology, The
MLC has been desiened around curriculum
centers where all marerials pertaining to
that curricalum have been erouped. The
Artsand Literature, social Scicnce, and
scivnce and Technology curriculum centers
cach contain books relevant tothat area of
Judyand reference books such asalmanacs,
encvelopedias, and dictionaries, The cons
puter center is the core of these curriculum
areas. Here students can access resourees and
use word processing to produce research
papers. Students also have access to CH Rom
cnovelopedias, electronic newspapers, uni
versity card catalocues and international
communication. The addition of VOR~,
monitors, and listening stations to these
curriculum centers turther enhances the
ability of students to retrieve intormation
Book clubsand lteracy basea progratis
cneotirdaee reading tor intormation and
recredtion

Native American Context:

fhe oo within a schoolconcept encour
aces personal relationships between stati
and students The resaltis that stuadents
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talents are recognized and celebrated, and
they have asense of identity within the
school, Students deliver the Pledee of Alle:
giance in their language. General education
placement ona team is done by parent/
student choice. Special Education, including
gifted, Chaprer L and LEP students gualif v
for programs through testing as required by
district, state, and federal cuidelines. Since
teaming is a priority, resource teachers
become learning specialists and aeneral
education teachers become content special -
Ints,

LEP and Chapter I students and teachers are
are included in general education class
rooms asare their teachers Students move
regularly among groups though thev spend
much of their dav with members ot their
team, a heterogeneous group of students,
During mini-classes held cach dav, students
cross team boundaries, Manv studentsalso
crossurade levels by tutoring elementary
studentsat one of their feeder schoolsor
students on their campus, Inaddition,
studentscan participate in their tatoring/
menitoring program, their Homework Club.
or lunch time reading groups, Finallv their
counsetors address groups of studentswho
have been identiticed o having common
CONCEerns,

Writers workshop, which is traditionallv
taught in the lanvuaae/ Titerature classes, is
being utilized in orher disciplines such as
math and ~science. The content rorwriting is
different, but the process is the same, Guid
ing ~students totake a metacoanitive look at
theirown thinkinge in the torm of their
writing has cross content benetits, Having
children edit the writing of their peers aives
them practice with teedback that develeaps
incamplexity over time and a sense ot
authority which motivates them to write
well and more often. LEP studentsare
involved i intra school media by being
announcers on Van Buren Newsand
Being graphic artists desicning multitingual
vistrals, The vearbook supports FEP students
throueh sections devoted to the Bilineual/

I ED Procram and to the student s~ wiiting
andart, Thus TEP stadents nor ondy receive
specitic services and support. thev return o
the ceneral stadent population multicul
fural enrichment




Results/Documentation:
Tests like the Piers-Harris Selt-Esteem Inven-
torv and the Language Assessment Scale and
Skills Inventory (LASS]), as well as a varietv
of academic assessments such as grade point
averages have indicated the effectiveness and
success of their multifaceted program.

The LEP program is ettective because stu-
dents receive awards, earn good grades, are
on the honor roll, have good attendance,
and demonstrate motivation and commit-
ment to school. Stat't and administration
recognize LEP students by making positive
comments and requesting students as
classroom assistants. LEP students help with
and participate in the annual International
Fiesta, Humanities Fair, and University of
New Mexico (UNM) Internacional student
visitations,

Teams evaluate their pertormance and the
performance of their children on a theme-
bv-theme basis. Through the evaluation of
attendance, student motivation, outcomes
based on video and audio tapings, dailv

participation, student evaluations, parent
input, and teacher evaluations Van Buren
learns of their strengths and weakneses, On
aschool-wide basis, Van Buren staftf annu-
allv review their quality indicator data:
school climate survey results, average dailv
attendance; before-and-atter-school activiry
attendance; grade point averages; parent and
community involvement: major discipline
referrals; counseling oftice activities—
student conferences, parent conferences,
staft conferences, group sessions, classes
taught, and home visits; Piers-Harris Selt-
Esteem Invenrory, New Mexico Porttolio
Writing Assessment and lowa Tests of Basic
Skills resulrs, Using this data, the Van Buren
statt build on their strengths and transtorm
their weaknesses in the Crrricutum and
staft Development Committees progrium
planning process. While Van Buren is in:-
pressed with their recent student and
program inJdicators of success, the long-term
sticeess of their students will be seen with

clarity as thev enter high ~chool. remain

there. and ¢raduate.
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West Anchorage High School

Program Goals:

West Anchorage High School began restrue-

turing the curriculum to respond to the
cultural diversity, communication prob-
lems, dvsfunctional families, and transient
nature of irs students. The staft at West
Anchorage High School has redetined the
term “at-risk " and has begun to see diversity
asa streneth nota weakness, The vision of
West is to offer an environment and cur-
riculum that encompasses the whole stu-
dent: intellectually, socially and economi-
cally. Goals and objectives are derived trom
this vision. These goals and objectivesare
reviewed vearly through a process that
involves staff, parents, and students. The
result isa concise product that isshared

with parents, students and the community,

West Anchorage High Schoot sees itself asa

unique community of learners inan educa-

tional environment that is successtully
addressing change by changing.

Contact Name:
Dr. Lance S. Bowie

School Name:
West Anchorage High School

Address:
1700 Hillcrest Drive
Anchorage, Alaska 99517

Phone Number:
(907) 274-2502

Fax Number:
(907) 272-6176

Program Recoghnition:
1992, 1993 Blue Ribbon Schools,
U'S. Department of Education

S0
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National Education Goals
for American Indians and
Alaska Natives:

GOAL 4 (Student Academic Achievement)-
By the vear 2000 every Native student will
demonstrate mastery of English, mathemat-
ios, science, history, geography, and other
challengine academic sKills necessary toran
cducated citizenry,

Demographics:

West Anchorage High School opened in
1933 it is the oldest high schoolin the city of
Anchorage. [ty also now the smallest ot six
arca high schools, and has about 1300 stu-
dents I clearly typities a large urban second-
arv school which is experiencing dramatic
transition. In 1980, 70% of the student
population was Caucasian, now almost halt
of the students are members of 4 minority,
About 3% are American Indian or Native
Alaskan and 16% Asian or Pacitic Islander.
Thirtv-seven different languages are spoken
by thix minority population. Consequently,
teachers were led to seek methodologies,
strategies, and content that addressed the
variety of learning stvles and needs ot a
multi-ethnic pepulation which has become
increasingly transient,

Four or five vears ago, West Anchorage Hieh
School was thought of as a school that was
dvir o Individuals did notenjov teaching
there, nor did students enjov learning there
There was evidence of low morale, student
unrest, and a decline in purent involvement.
Now, this has all changed. One reviewer
described it asa "classic example of a turned
around schoel” Teis now thought of asan
inner-city school “on the move” The faculty
parents, and students clearly understand
their misson: they now know what they
want and the hard work it will take to et
there, Thev have demonstrated tothe

J
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community their commitment as evidenced
by the learming atmosphere and positive
results academicallv.

Program Components:
Overall, the basic curriculum is driven by
the school districts program ot studies with
coursesin English, mathematics, science,
social studies, and foreign languages, Each of
these is described below in verv general
terms.

English

The English Department has made extensive
erforts to address the needs of the culturally
diverse student body. There is an increasing
cmphasis on literature that positively
depicts the cultures of minority students,
both in the recular Enelish curricutum and
in specialized courses like Literature of the
North and Mualticultural Literature. Writing
iv emphasized in all English courses and
writing cliss - make frequent use of the Mac
Grant Laband the new computer labs
Higher-order thinking skills, which are a
part of most Enelish classes, receive particu-
[ar emphasis in Honors English, Advanced
Placement Enclish, Mythology, Debate,
Creative Writing, and Advancea Composi-
tions. Three vears aco, the English and
science departments created ajoint program
that enmiphasizes the use of technology. This
vear, teachers created a new drama course
that focuses on students writing and pro
ducine their own plavs.

Mathematics

The math department is moving toward the
coal of implementing the National Council
of Teachers of Mathematios (NCTM) stan-
dards for the teaching of mathematicos, The
teachers role is toact as resource and guide
Calculators and computers are incorporated
intoall classes. The curriculum has been
expanded toinclude probability, statistics,
matrix manipilation, problem solving,
critical thinking, and real lite applications,

Science

I he science department recognizes the need
to provide a ricorous science program with
the expectation that all students will sue
ceed. Phis departiment has been recoanized
at the national, state, and local level torits
excellenee in developing a technology hased
intearated science/ Tanauage arts curricutum
and toraschool wide reoveling program

RIC
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Social Studies

The various social studies courses at West
Anchorage High School encourage students
rodraw conctusions and make predictions,
comparisons, and inferences. Because of the
cultural diversity of the students, all courses
emphasize the contributions of minoriries
in our society. The department has also relt
the need toinclude more geography to
better prepare students tor a global societv.
Students now are taught both physical and
cultural geography around the five basic
themes developed by the National Counvil
tor Geographic Education and the National
Geographic Society,

Foreign Languages

This department has grown with the de-
mands of the school and communiry. The
program offers courses in six languages
including Russian, Japanese, and Chinese.
Close ties exist between this department and
rhe English asa Second Language program.

Other

The rechnology education proaram has been
trend-setring. The Technology lab has also
heen used to train educators throughout
Alaskaand was the demonstration site tor
an international svmposivm in (992

Native American Context:

Asoursociery continually changes, so must
our schools, Creative wavs to ensure aca-
demicand social learning are continually
soucht, implemented, and evaluared at West
Anchorage High School, The commitnent
to provide both a positive school environ:
ment and eftective learning experience is
undertaken by the school leadership, the
parents and community, the statt, and the
students, Among the changes are several
new programs and approaches designed to
meet the academic and social needs of
students:

I New time schedule, alowing tor all
classes to meet longer as well as
betore and arter the recutar school
dav:

2 The Mac Grant [abowhichisa
technoloey fab that providesa
stimulating interdisciplinary learn
g environment. I operates much
like atibrary:
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The West Academy tor ninth grade
students which emphasizesan
interdisciplinary theme-based
approach, In addition, it encourages
interactive and cooperative learning
among its students and the use of
tect nology:

The Native Education Program/ The
Learning Place which providesa
~mall school approach within the
larger school context. [t emphasizes
Native heritace and cultural values
and offers a camaraderie among
students and with the Native com
munity, A rutorial assistance prov
aram is ottered on an elective hasis
and cultural resource experts are also
available in the areas of art, contem
porary issues, native dance, and
Native Youth Qlvmpics tosupple:
ment the dav to dav activities,

Commitment torechnology asa tool
tor litelong learning and tor tune-
tioning in the 2Ist century, A vear
fong school-wide studv resulted ina
three-phase technological plan
incorporating interlinking networks:
and

New perspective of the “whole child”
and the "whole education” where the
tocus tends to be on commonality
rather than difference, on the inter-
relatedness rather than the separate
ness of curriculum, on cooperation
and healthy competition rather than
on individuality and harmful
competition. onactive rather than
passive fearning, on inclusion rather
than exclusion, and on creativity
rather than contormity, This new
perspective permeates daily decisions
related to curriculum, staffing, space

utilization, organization, and alloca
tion ot resourees.

.
Results/Documentation:
Eleventh grade students are given the Tests
of Achievementand Proficiency (TAP),
published by Riverside Publishing Com:
Pany, as astate test in reading, written
expression, and mathematics. For the past
several vears, mean NCE scores torall three
areas have been above 50, Mean scores tor
studentstaking rhe SAT test are over 400 in
both math and verbal areas. Dailv student
artendance is about 92%. The number of
studentsinvolved in serious disciplinary
incidentsisabout 69%. There has beena
substantial reduction in the dropout rate
from 199 it dropped trom F0.9% 1o 7.499%.
[his can be attributed to creatingasense of
team work and accountability

With the input of teachers, students, par
ents, and the businesscommunity, the
~school hasidentitied specific goals to target
and cach vear major accomplishments are
ocearring, Communication and networking
among statt has increased. demonstrated by
the fact that several cooperative grants have
heen initiated and awarded causing a dra-
matic impact on this school moving into the
Jst Century, The use of cooperative learning
across the curriculum has reintoreed the
advantages of having a diverse student
population,

Parental involvement has increased in this
~chool. A conscientious effort to bring
parents into the school and keep them
informed of programs and concerns has
been met with great success, Parents work
ing during the school day in this compre:
hensive high school is notan unusual sight,
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National Education Goals
for American Indians
and Alaska Natives

Using the President’s six National Education Goals as a foundation, the Indian Nations At
Risk Task Force established a set of ten educational goals to guide the itnprovement ot all
federal, tribal, private, and public schools that serve American Indiansand Alaska Nativesand
their communities:

GOAL 1: Readiness for School

By the year 2000 all Native children will have access to early childhood education programe
that provide the language, social, physical, spiritual, and cultural foundations thev need to
succeed in school and to reach their full potential as adults,

GOAL 2: Maintain Native Languages and Cultures

By the vear 2000 all schools will offer Native students the opportunity to maintain and
develop their tribal languages and will create a multicultural environment that enhances
the many cultures represented in the school.

GOAL 3: Literacy

By the vear 2000 all Native children in school wilt be literate in the language skills appropri
ate for their individual levels of development. Thev will be competent in their English oral,
reading, listening, and writing skills.

GOAL 4: Student Academic Achievement

By the vear 2000 every Native student will demonstrate mastery <4 English, mathematies,
wienee, history, geography, and other challenging academic skilis necessary for an educated
citizenry.,

GOAL 5: High School Graduation

By the vear 2000 all Native students capable of completing high school will graduate, They
will demonstrate civie, social, ereative, and critical thinking skills necessary tor ethical, moral,
and responsible citizenship and important in modern eribal, national.and world socicties,

GOAL 6: High-Quality Native and non-Native School
Personnel

By the vear 2000 the numbers of Native educators wilt double, and the colleges and univers
ties that train the nation’s teachers will developa curriculum that prepares teachers to work
ettectively with the variety of cultures, including the Native cultures, that are served by
schools,

GOAL 7: Safe and Alcohol-Free and Drug-Free schools
By the vear 2000 every sehool responsible tor educating Native students will be free of aleo
hol and drugs and will provide safe facilities and an environment conductive to learning,
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GOAL 8: Adult Education and Lifelong Learning

By the vear 2000 evervy Native adult will have the opportunity to be literate and to obtain the
necessary academic, vocational, and technical skills and knowledge needed to gain meaning-
ful emplovment and ro exercise the rights and responsibilities of tribal and national citizen-
ship.

GOAL 9: Restructuring Schools

By the year 2000 schoolsserving Native children will be restructured to effectively meet the
academic, cultural, spiritual, and social needs of students for developing strong, healthy, selt-
sufficient communiries.

GOAL 10: Parental, Community, and Tribal Partnerships

By the vear 2000 every school responsible for educating Native students will provide oppor-
tunities for Native parents and tribal leaders to help plan and evaluate the governance,
operation, and performance of their educational programs.
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Indian America: Goals 2000

1. Schoo! Readiness

By the vear 2000, American Indian and Alaska Native children will start school ready to
learn.

2. High School Completion

By the vear 2000, the high school graduation rate for American Indian and Alaska Native
students will increase to at least 90 percent.

3. Student Achievement and Citizenship

By the vear 2000, American Indian and Alaska Native students will leave grades four, cight,
and rwelve having demonstrated competency in English, mathematics, science, history,and
geography; and schools will ensure that all studenss learn to use their minds welland are
prepared for responsible citizenship, further learning, and productive employiment.

4. Science and Mathematics

Bv the vear 2000, American Indian and Alaska Native students will be among the fint in the
countrv in science and mathematics achievement.

x

5. Adult Literacy and Lifelong Learning

By the vear 2000, American Indian and Alaska Native students will be literate and possess the
knowledge and skills necessary tocompete ina global economy and exercise their rights and
responsibilities of citizenship.

6. Safe, Disciplined, and Drug-Free Schools

By the vear 2000, every school responsible for educating American Indian and Alaska Native
students will be free of drugs and violence and will offer a disciplined environment conduc
tive to learning,

7. Tribal Government, Language, and Culture

Bv the year 2000, American Indian and Alaska Native students will be provided the opportu
nity to maintain and enrich their tribal language and culture,

8. Safe, Adequate School Facilities

By the year 2000, all schools educating American Indian and Alaska Native students will
imeet applicable health and satery codes.

9. Professional Development

By the vear 2000, the Bureau's teaching foree will have access to programs for the continued
improvement of their professional skillsand the opportunity toacauire the knowledge and
JKills needed to instruct and prepare all students for the nexteentury,

10. Parental Involveinent
By the year 2000, every school will promote partnerships that will increase parental involve
ment and participation in promoting the social, ernotional. and academic growth of children.

~
-

JTVVVVVVVVVVVVVVY

58 6

=




National Education Qoals

According to the new national goals, by the vear 2000

) Allchildren will begin school ready to learn;

2) 90 percent of high school seniors will graduate;

3) Students will be promoted from the fourth, eighth, and rwelfth grades atter
demonstrating competency in English, mathematics, science, arts, foreign lan-
guages, civic and government, history, geography, and economics;

4) US students will be first in the world in math and science achievement:

3) Al Americans wili be literate and possess che skills needed to complete in the
international economv and be responsible citizens;

0)  American schivols witl be tree of drugs, guns, alcobiol, and violence and wilt ofter
students an environment conductive to learning;

7} The nation’s teachers will have access to the protessional development needed to
help them prepare all their students tor the 21st centuryyand

8) Every school will promote programs that will increase parents’ participarion in
the social, emotional, and academic growth of their children!

PEducation Dails, April 5, 1994
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Lab Network

Appalachia Educational

Laboratory, Inc. (REL)
PO, Box 1348

Charleston, W\ 253235

(304) 347-0400

(800) 344-6646 (in WV)

(800) 624-9120 (outside W'\)

Far West Laboratory for
Educational Research (FWL)

730 Harrison Street
San Francisco, CA 94107-1242
(415) 56:5- 3000

Mid-continent Regional

Educational Laboratory (McREL)
Denver Office.

25508, Parker Road

Suite 500

Aurora, CO 80014

(303) 337-0990

Kansas City Offiee:

3100 Broad way, Suite 209

Kansas City, MO 04111

(810) 7502401
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Morth Central Regional

Educational Laboratory (NCREL)
1900 Spring Road

Suite 300

Qak Brook, 11. 60521

(708) 571-4700

(800) 356-2735

Northwest Reqgional Educational
Laboratory (NWREL)

101 SW Main Street

Suite 500

Portland, OR 97204

(503) 275-9500

Pacific Regional Educational
Laboratory (PREL)

1164 Bishop Street

Suite 1400

Honolulu, H1 96813

(R08) 332-1900
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Regional Laboratory for North Carolina Office:
Educational Improvement of the University of North Carolina at

Northeast and Islands (NE&!) Lireensborg
. ,_ PQ. Box 5367
300 Brickstone Square

Suite 950 Greensboro, NC 27435-5307
AN ( .

Andover, MA 01810 (1) 334 32)1_1_

(508) 470-0008 (800) 755-3277

(800) 347-4200 Southwest Educational

Research for Better Schools, RleE‘,’:r'geBg:ﬁ‘"s”%gbO'atory (SEDL)
Inc. SRBS). . Austin, TX 78701

444 North Third Strect (512) 476-6801

Philadelphia, PA 19123-4107 -

(215) 574-9300

SouthEastern Regional Vision
for Education (SERVE)

Florida Office:

345 South Magnolia Drive

Suite 1)-23

Tallahassee, FL. 32304-2050

(904) 671-6000

(800) 352-6001

The Regional Educational Laboratory Network

During the nearly three decades since their inception, the regional educational laboratories
(funded by the Otfice of Educational Research and Improvement, 'S, Department of Educa-
tion) have proven to be valuable resources in their regions. Each laboratory identifies re-
gional needs and develops resources to help meet them. In cooperation with partnersin the
state and intermediate education agencies, universities, professional associations, foundations,
business, and social service agencies, the laboratories provide programs and services to schools
and orhers working to improve education.

In 1992, the Regienal Educational Laboratory Network was established in recognition of the
growing need tor coordinated national responses to Americas educational challenges and the
potential of the laborateries for working collaboratively to help meet this need. All ten have
joined together to tormaliz | consolidate, and extend their capacity to act asa national system.

The struccure torachieving this goal isa s of collaborative projects, staffed and supported by
all ora~subser of the regional faboratories. Each project has an originating (or "lead’) laboratory
which providesa project coordinator, The coordinator forms a steering committee (called the
design team) toshape the project plan and activities. Collaborating laboratories then provide
one or more statt, usually part-time, to help carry out the project.

The content emphases of the projects are mathematies and science, communications devel
opment, svstem building, and underserved populations. Examples of current project topics
are alternative asessment database, protessional development toolkit, Native American
education promising practices, teaching cases professione development, multimedia school
improvement resource swstem, urban and carlv childhood networks, and sharing promising
and proven practices. Inaddition, the laboratories have developed a national telecommuni
cations network, wherein cach is a node on the Internet. Databases, communication links,
and other services are available tor school improvement.

This publication is one product of the Regional Educational Taboratory Network. For more
intormation, please contact the laboratory in vour region.
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Agencles/Recognition

Programs

Bureau of Indian Affairs
Outstanding Schools
Programs, 1993

In 1993, the Branch of Elementary and
Secondary Education at the Bureau of
Indian Affairs contacted staff at each BIA
school and asked them to nominate pro-
grams at their schools of *vhich they were
proud. Any type of program, whether
academic, cultural, or other wasaccepted. In
lieu of specific criteria, each was asked to
describe what was unique about their
program. The programs nominated were
reviewed and a total of 28 were written up
in a publication entitled Bureaw of Indian
Affairs Outstanding Schools Programs, 1993,

For further information, contact:

Charles Geboe, Chief

Elementary and Secondary
Education Programs

Qffice of Indian Affairs

1849 C Street NW

Mailstop 3512

Washington, DC 20240

(202) 219-1129

Fax:(202) 219-9583

Blue Ribbon Schools

Program

The Blue Ribbon Schools program, created
in 1992 asa national school improvement
strategy, identifies and honors America’s
outstanding public and private schools
while encouraging other schools and com-
munities to look to them for ideas and
inspiration. Schools that are unusually
eftective in meeting local, state, and national
goals while educating atl of theirstudents
arc chosen. The program comprises the
Elementary School Program and the Sec
ondary School Program, which are high
lighted inalternating vears.
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The intent is to effect improvement
through the collaborative self-evaluation
required of tocal school communities that
participate. Recognition provides the
stimulus to continue the pursuit of excel-
lence with schools serving as role models for
other schools and communities wishing to
provide high quality education for all theit
students.

Each state administers its own program for
selecting public schools to be nominated to
the national level. The chief state school
officers make their nominations each vear to
the LS. Department of Education. The
number of schools each state may nominate
is indexed to that states population. The
Council for American Private Education
nominates private schools, and the officials
of the Bureau of Indian Affairs and the
Department of Defense Schools nominate
their schools.

A review panel of 100 outstanding public
and private school educators, college and
university staff, state and local government
officials, school board members, parents, the
education press, medical professionals,
business representatives, and the general
public review the nominations. On the basis
of the guality of the application, the most
promising schools are recommended for a
site visit. Experienced educators, including
principals of previously recognized schools,
conduct a two-day site visit to verify the
accuracy of the application materials and to
gather any additional information needed
by the review panel. The Secretary of Educa-
tion takes the final recommendations and
announces the names of the schools selected
for recognition that vear.

The following “"Conditions of Effective
Schooling” are considered as criteria;

) leadership,

J) teaching environment,
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3 curriculum and instruction,

4) student environment,
5) parentand community support,
and

o) organizational vitality.

The following “Indicators of Success” are
also considered:

) student performance on measures
ot achievement

2) dailv student and teacher atten-
dance rates,

3) students’ postgraduate pursuits,
and

4 school, staff, and student awards.

For more information contact:
U'S Department of Education
Recognition Division
Washington, DC 20208-5045
(202) 210-2149

Exemplary Programs in
Indian Education

The2 Native American Scholarship Founda-
tion (NASF) seeks out programs serving
Native American students that set an
example for others. The Exemplary pro:
gram achieves its status not by the pro-
grams, practices, plans, or professional
development within, but by the academic
performance and student outcomes which
result. Thev begin with a "bottom up’
approach with parents, teachers, students,
and counselors in collaboration. The first
Exemplary Programs in Indian Education
publication, produced in 1993 by the NASE
contains detailed information on the 12
programs highlichted.

1he eriteria to be considered an Exemplary
programm include severat elements

I cknowledgment of the problem,

J)set priorities tor the problems,
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3) vision,

4) planning,

3) commitment,

O) restructuring and retraining,

7)goal setting that is expressed in
student outcomes,

8) experimentation, testing, and evalu-
ation,

9 outreach, and

10) expertise.

For further information, contact:

Dean Chavers

Native American Scholarship
Fund, Inc.

8200 Mountain Road, NE.

Suite 203

Albuquerque, NM 8710
(505) 262-2351

Office of Indian Education

Effective Showcase
Projects

The Office of Indian Education, Ottice ot
Elementary and Secondary Education, US.
Department of Education, awards programs
of distinction serving Native American
students. A total of seven project winners
are announced annually at the National
Indian Education Association (NIEA) con-
vention. Six of these are formula grant
projects, one trom each Indian Technical
Assistance Center region. The seventh is a
discretionary grant project selected nation
wide,

The criteria for Showease Project selection
include ettectiveness in addressing the
tollowing arcas:

1) oncor nmrvnt'thg' ten National
Fducation Goals for American
Indians and Alaska Native,

2y clear and measurable coals and
objectives,
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3)

1)

())

1)

activities that are related to project
voals and objectives,

evidence of staft commitment to
project goals,

objective data available tor evalua:
tion,

parent/community involveme .t
throughotit the school vear,

ability to quantitatively and qualita-
tively validate eftectiveness,

appropriate instructional materials,
methods and approaches,

efficient use of academic learning
time,

closelv monitored scudent progress,
reaular teedback and reinforcement,

culturally relevant curriculum
materials used to enhance student

selt-concept and reinforce Indian
culture and values,

13) excellence recognized and rewarded,

I4) evaluation results used for project
improvement, and

19) potential tor replication.

For further information, contact:

Sandra Spaulding

Director of Program Operations

Qffice of Indian Education,

Qrfice of Elementary and
Secondary Education,

U'S. Department of Education

OO0 Independance Ave, SW

FBIO

Portals Room 4300

Washington, DC 20202

(202) 260-1441
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List of Abreviations/Acronyms

The following abbreviations and acronyms are found in this text.
ABE - Adult Basic Education

ABLE - Adult Basic Learning Education

AEL - Appalachia Educational Laboratory, Inc.

AEP - Adult Education Program

Al/AN - American Indian/ Alaska Native

AITTP - American Indian Teacher Training Program
APS - Albuquerque Public Schools

BIA - Bureau of Indian Atfairs

BRS - Blue Ribbon Schools

CDE - Colorado Department of Education

CSAP - Center for Substance Abuse Prevention
CTBS - Comprehensive Test of Basic Skills

EPIE - Exemiplary Programs in Indian Education
ESL - English as a Second Langtiage

FWL Far West Laboratory tor Educational Research

GED - General Educational Development (test), General Educational Diploma (certificate for
passing)

LAS - Language Assessment Scale
LASSI - Lancuage Assessment Scale and Skills Inventory
LEP - Limited English Proticiency

LIEC Local Indian Education Committee
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LNP - Laboratory Network Program

M.Ed. - Master of Education Degree

McREL - Mid-continent Regional Educational Laboratory
MRC - Multicultural Resource Center

NASF - Native American Scholarship Foundation

NCE - Normal Curve Equivalent

NCREL - North Central Regional Educational Laboroatory
NCTM - National Council of Teachers of Mathematics

NE&I - Regional Laboratory for Educational Improvement of the Northeast
and Islands

NIEA - National Indian Education Association

NTE - National Teachers’ Examination

NWREL - Northwest Regional Educational Laboratory
PREL - Pacific Regional Educational Laboratory

RBS - Research for Better Schools, Inc.

SAT - Scholastic Aptitude Test

SERVE - SouthEastern Regional Vision for Education
SHARE - Students Having A Reading Experience

SID - Support tor Instructional Development

SEDL - Sourhwest Educationl Development Laboratory
TABE - Test of Adult Basic Education

TAP - Test of Achievement and Proficiency

TNT : Project Tradition and Technology

TSIP - Total School Improvement Program

UNM  University of New Mexico
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